
Agenda 

Committee of the Whole Meeting   

Date: June 15, 2015 

Time: 6:00 p.m.  
* Committee of the Whole In Camera, if necessary, will precede or follow the Board Meeting, as appropriate. 

Location: Board Room, Catholic Education Centre, 35 Weber Street, Kitchener 

Attendees: Board of Trustees: 
Joyce Anderson, Bill Conway, Manuel da Silva (Chair), Amy Fee, Frank Johnson,  Wendy Price, 
Greg Reitzel, Brian Schmalz, Melanie Van Alphen 
 
Student Representatives: 
Karen Hakim, Maria Paz Rodriguez 

Senior Administration: 
Michael Schmitt, Gerry Clifford, Derek Haime, David DeSantis, Maria Ivankovic, Shesh Maharaj, 
Laura Shoemaker 

Special Resource: 
John Shewchuk. 

Recording Secretary: 
Barb Pilsner 

 
ITEM Who 

Agenda 
Section 

Method & 
Outcome 

1. Call to Order Board Chair 
 

  

1.1 Opening Prayer & Memorials Board Pastoral 
Team 

-- 
 

--------------- 

1.2 Approval of Agenda Board of Trustees 
 

 Approval 

1.3 Declaration of Pecuniary Interest 
1.3.1 From the current meeting  
1.3.2 From a previous public or in-camera meeting 
 

Individual Trustees 
 
 

  
 
 

2. Consent Agenda: Director of Education 
(e.g.: operational matters from the Ministry of Education that the 
Board is required to do; update on the system) 

   

2.1 Institute for Catholic Education – Health & Physical 
Education Curriculum Resource Support 
 

 pp. 1-3 Information 

3. Consent Agenda: Board 
(Minutes of meetings) 

   

3.1  Approval of Minutes of Regular and Special Meetings 
 3.1.1 Minutes of Meeting of May 11, 2015 

 
Trustees 
 

 
pp. 4-6 
 

 
Approval 
 

4. Delegations    
4.1    



 
ITEM Who 

Agenda 
Section 

Method & 
Outcome 

5.  Advice from the CEO    
5.1 Student Success Update 
5.2 21st Century Teaching & Learning Update 
5.3 Multi-year Strategic Plan Update 
5.4 APF008 Pupil Accommodation Guidelines 
 

David DeSantis 
David DeSantis 
Michael Schmitt 
Shesh Maharaj 

pp. 7-13 
pp. 14-50 
pp. 51-53 
pp. 54-110 

Information 
Information 
Information 
Discussion 
 

6. Ownership Linkage  
(Communication with the External Environment related to 
Board’s Annual Agenda; ownership communication) 

   

6.1 Linkages Activity 
6.2 Pastoral Care Activity 

 

Trustees 
Trustees 
 

-- 
-- 
 

Discussion 
Discussion 
 

7. Reports from Board Committees/Task Forces    
 
 

   

8. Board Education 
(at the request of the Board) 

   

    
 

9. Policy Discussion 
(Based on Annual Plan of Board Work) 

   

 
 

   

10. Assurance of Successful Board Performance 
(monitoring) 

   

10.1 Graduation Greetings 
 

Trustees -- Discussion 

11. Assurance of Successful Director of Education 
Performance (monitoring) 

   

11.1 Monitoring Reports & Vote on Compliance    
   

 
 

12. Potential Agenda Items/Shared Concerns/Report on 
Trustee Inquiries 

   

 
 

   

13. Announcements 
 

   

13.1 Upcoming Meetings/Events (all scheduled for the 
Catholic Education Centre unless otherwise indicated): 
 

   

14. Items for the Next Meeting Agenda Trustees   
 
 

   

15. Adjournment 
Confirm decisions made tonight 
 

Director of 
Education 
 

  

    
16. Closing Prayer    
    
17. Motion to Adjourn Board of Trustees Motion Approval 
 
 



 
CLOSING PRAYER 

 
O Risen Lord, you have entrusted us with the responsibility to help form a new generation of 
disciples and apostles through the gift of our Catholic schools. 
 
As disciples of Christ, may we educate and nurture hope in all learners to realize their full potential 
to transform God’s world. 
 
May our Catholic schools truly be at the heart of the community, fostering success for each by 
providing a place for all. 
 
May we and all whom we lead be discerning believers formed in the Catholic faith community; 
effective communicators; reflective and creative thinkers; self-directed, responsible, life-long 
learners; collaborative contributors; caring family members; and responsible citizens. 
 
Grant us the wisdom of your Spirit so that we might always be faithful to our responsibilities. We 
make this prayer through Christ our Lord. 
 
Amen 
 

Rev. Charlie Fedy, CR and the Board of Trustees, 2010 



              Assembly of Catholic Bishops of Ontario

       www.iceont.ca  |  office@iceont.ca 
 
10 St. Mary Street, Suite 604 T: 416.962.0031 
Toronto, ON  M4Y 1P9  F: 416.962.1672 
 

June 1, 2015

Mr. Michael Schmitt
Director of Education
Waterloo Catholic District School Board
Unit A, 35 Weber Street West
Kitchener, ON N2G 4G2

Dear Michael:

At the request of the Assembly of Catholic Bishops of Ontario, the Institute for Catholic
Education has begun the task of developing resources to assist teachers, principals and Catholic
School Boards in the implementation of the recently revised Health and Physical Education
(HPE) curriculum. Writing teams have been established, and classroom teachers, consultants,
program coordinators and administrators from Catholic Boards across the province will be
working throughout the summer to produce the required materials. The overall project will be
coordinated by Cathy Horgan, previously director of the Brant Haldimand Norfolk Catholic
District School Board.

My purpose in writing to you at this time is to provide information about the kinds of materials
and resources that will be produced, the process that will be followed to develop, vet and
approve the materials, and the tentative timelines for the availability of these resources, in
order to better assist you with your planning and preparation for next year.

RESOURCES

The resources to be developed generally fall into three broad categories:
1. Elementary Program Supports
2. Secondary Program Supports
3. Communication and Leadership Supports

1. Elementary Program Supports – The intention is to provide materials that will assist
elementary teachers to deliver all general and specific expectations of the Human
Development and Sexual Health component of the Healthy Living strand of the Health and
Physical Education curriculum within the approved Family Life Education program. Specific
resources will include:

Identification of curriculum links between the revised Health and Physical
Education curriculum (Grades 1 8) and Ontario Catholic School Graduate
Expectations.
Identification of curriculum links between the new Grades 1 8 Health and
Physical Education curriculum (specifically the Human Development and Sexual
Health component of the Healthy Living strand), the Family Life Education
Curriculum Policy Document (2012) followed in all Catholic Schools, and the Fully
Alive resource series.
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Supplementary teacher resources and classroom instructional materials to
augment the Family Life Education curriculum will be updated and expanded to
align with the revised Health and Physical Education curriculum, 2015 (Grades 1
8) to deliver all general and specific expectations of the Human Development
and Sexual Health component of the Healthy Living strand. Materials will
include appropriate examples and teacher prompts to correspond with each
expectation, and will include 'supplements' to the teacher resource binders for
each grade, grades 1 8 of the Fully Alive series, allowing teachers to seamlessly
integrate these supports into their existing Fully Alive teacher resources.

2. Secondary Program Supports – The intention is to provide materials that will assist
secondary teachers to deliver all general and specific expectations of the HPE curriculum.
Resources will be developed both for the use of Secondary Physical Education teachers, and
for teachers of Religious Education. Specific resources will include:

Identification of curriculum links between the revised Health and Physical
Education curriculum (Grades 9 12) and Ontario Catholic School Graduate
Expectations.
Identification of curriculum links between the revised Grades 9 12 Health and
Physical Education curriculum and Secondary Religious Education Curriculum –
Grades 9 12 (2006) (currently under revision).
Supplementary teacher resources and classroom instructional materials, for
Religious Education and Health and Physical Education courses, grade by grade.
Materials will model appropriate examples and teacher prompts to
correspond with specific expectations of the Human Development and Sexual
Health component of the Healthy Living strand in the Health and Physical
Education curriculum.

3. Communication and Leadership Materials – The intention is to gather, share and develop
resources for school and system administrators to support local initiatives building capacity,
and supporting implementation of Health and Physical Education curriculum. Specific
resources will include:

Communication materials to introduce the curriculum expectations and
demonstrate linkages between Health and Physical Education, Grades 1 8 and
Grades 9 12, the Ontario Catholic School Graduate Expectations, the Family Life
Education curriculum, Fully Alive, and other Catholic resources.
Materials will include parent pamphlets, brochures, and guides for working with
parents and community stakeholders, and video resources. Print materials will
be made available to you in electronic files, in a format that will enable Boards
to insert board name and logo, prior to posting on websites, distributing
electronically, or printing locally for distribution.
Communication materials for school and system administrators to support local
initiatives to build capacity, and support implementation of Health and Physical
Education curriculum. Resources will include template presentations that might
be used or adapted to provide inservice to principals, and for principals to use in
working with school staff, and parent communities.
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VETTING AND APPROVAL PROCESS

The majority of the classroom resources will be developed through July and August of this year,
and will be subject to review by a panel of theologians, appointed to the task by Cardinal Collins,
Archbishop of Toronto, in his capacity as President of the Assembly of Catholic Bishops of
Ontario (ACBO). Once reviewed by the theological review panel, the materials will then be
vetted by the Education Commission of the Bishops in September, 2015, and subsequently
presented to the ACBO plenary in October 2015.

TIMELINES

Classroom resources will be released and distributed to school boards throughout the 2015
2016 school year, with the first wave of resources to be ready for distribution in late October,
after the approval process has been completed. As the themes within the Fully Alive program,
which deal most directly with issues of human development and sexuality, are most typically
delivered in the Spring, most materials will be available 3 4 months prior to teachers using
materials in their classrooms, which will allow ample time for inservice at the school board
level.

As resources are developed and approved, they will be released to school boards through a
memo from ICE to the Directors of Education. The materials will also be available on the ICE
website (www.iceont.ca).

Communication materials, and the presentations supporting school and system leaders, will
be available by the third week of August, 2015, allowing time for local review, adaptation as
appropriate, printing and distribution and still be available for use early in 2015 2016, at venues
such as September curriculum evenings.

I hope this helps to clarify the process currently underway in the development of the Catholic
resources to support the revised HPE curriculum. The plan outlined above will ensure that the
resources developed will be carefully crafted, vetted and deemed by our Bishops as appropriate
for use in our Catholic schools. We remain confident that the revised HPE curriculum will be
delivered in our Catholic classrooms in a way that is faithful to our Catholic teachings.

Please feel free to contact me if you have any questions or would like clarification on this
project.

Sincerely

Michael W. Pautler
Executive Director
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Minutes 

Committee of the Whole Meeting 
 3 6fr                

 

 
A public meeting of the Committee of the Whole was held Monday, May 11, 2015 at Waterloo Region Catholic Education 
Centre, Kitchener 
 
Trustees Present:   
Joyce Anderson; Bill Conway; Manuel da Silva (Chair); Amy Fee; Frank Johnson; Greg Reitzel; Brian Schmalz; Melanie 
Van Alphen 
 
Student Trustees Present: 
Maria Paz Rodriguez 
 
Administrative Officials Present:   
Michael Schmitt; Gerry Clifford; David DeSantis; Maria Ivankovic; Shesh Maharaj; Laura Shoemaker; John Shewchuk 
 
Special Resources For The Meeting:  
 
Regrets:  
Wendy Price; Derek Haime; Karen Hakim 
 
Absent: 
 
Recorder: 
Barb Pilsner, Executive Administrative Assistant 
 
NOTE ON VOTING:  Under Board by-law 5.7 all Board decisions made by consensus are deemed the equivalent of a unanimous vote.  A consensus 
decision is therefore deemed to be a vote of 9-0.  Under Board by-law 5.11 every Trustee “shall vote on all questions on which the Trustee is entitled to 
vote” and abstentions are not permitted. 
 
 
1. Call to Order: 

The Chair called the meeting to order at 6:02 p.m.   
M. da Silva welcomed Sebastian Monsalve our new student trustee for 2015-16 
 
1.1 Opening Prayer & Memorials 
The opening prayer was led by F. Johnson.  Intentions were offered for the safety of those who drive daily. 
 
1.2 Approval of Agenda 
Add 3.1.2 Items for Action from Previous In-camera meeting May 11/15 and Item 5.6 Extended Day Program Update 
2015-54 -- It was moved by J. Anderson and seconded by G. Reitzel: 
THAT the agenda for May 11, 2015 as amended be now approved. --- Carried by consensus. 
 
1.3 Declaration of Pecuniary Interest 

1.3.1 From the current meeting – NIL 
1.3.2 From a previous public or in-camera meeting – NIL 

 
2. Consent Agenda: Director of Education (e.g. day-to-day operational matters from the Ministry of 

Education that the board is required to do) 

 
 

3. Consent Agenda: Board of Trustees (Minutes of meetings) 

3.1 Approval of Minutes of Regular and Special Meetings 
3.1.1 Minutes of meeting of April 13,  2015 
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3.1.2 Items for Action from Previous In-camera meeting May 11/15 related to Awards 
2015-55 -- It was moved by B. Conway and seconded by A. Fee: 
THAT the Consent Agenda Board of Trustees and the recommendations contained therein be now approved. --- 
Carried by consensus 
 

4 Delegations 

 
 

5. Advice From the CEO 

5.1 Psychology of Citizenship and Civic Engagement  
John Shewchuk introduced Dr. Mark Pancer, from the Department of Psychology at Wilfrid Laurier University.  
 
Dr. Pancer spoke of the many positive benefits for students and adults who are involved in the school and community 
through volunteering, participation in clubs, and organizations as well as political activities.  The most significant 
community in a young person’s life is their school community.  Teachers and schools can initiate civic engagement 
through discussions on values, a positive school climate and more extracurricular activities.  
 
5.2 School Based Instructional Rounds 
L. Shoemaker introduced Tyrone Dowling, principal at Blessed Mother Teresa and Jeff Dinner, principal of St. 
Bernadette to speak about School Based Instructional Rounds. 
 
T. Dowling and J. Dinner reviewed the process of the instructional rounds – pre-rounds day, rounds day and post-
rounds day.  Following observations of students working on tasks in the classroom on rounds day, teachers debrief 
and look at the assets and challenges for students completing the tasks.   Instructional rounds assist in setting 
infrastructure to build capacity focused on the learning and application of best practices. 
 
5.3 International Education  
V. Degutis advised the international education program is a self-funding business model to enhance education and 
benefit all students.  This program is the largest and most successful enterprise of the Research and Development 
Office (RDO).  It is aligned with the strategic direction of the Ministry of Education.   
 
5.4 French Immersion Update 
M. Ivankovic advised three French immersion classrooms will be in operation for September.  
 
5.5 Multi Year Strategic Plan: Monitoring the MYSP 
M. Schmitt spoke about the multi-year strategic plan and the importance of trustees and senior staff understanding 
how boards monitor themselves.  The plan should form part of the performance of the director.  Trustees should 
discuss with the new director how it will be implemented.   
 
5.6 Extended Day Program Update 
G. Clifford advised two more schools will be offering the extended day program.   
 

6. Ownership Linkage (Communication with the External Environment) 

Trustees met as separate groups for Linkages and Pastoral Care.   
 
6.1 Linkages Activity 
A. Fee advised the committee is preparing more appreciation letters.  The committee would like the Community 
Leaders breakfast to be an annual event during Catholic Education week.   
 
6.2 Pastoral Care Team 
B. Schmalz noted that trustees and senior administration attended Mass at St. Mary of the Visitation in Cambridge 
during Education Week on Sunday, May 3rd. 
 

7. Reports From Board Committees/Task Forces  

 
 

8. Board Education (at the request of the Board) 
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9. Policy Discussion 

 
 

10.  Assurance of Successful Board Performance 
10.1 Module #5: Part A Performance Review: Director of Education; Part B: Board Self-Assessment: 

Governance  
Discussion on the module held with item 5.5 Multi Year Strategic Plan. 
 

11.  Assurance of Successful Director of Education Performance 

 
 

12. Potential Agenda Items 

 
 

13. Announcements 

 
 

14. Items for the Next Meeting Agenda/Pending Items 

14.1 Items for the Next Meeting Agenda 
 
14.2 Pending Items  
 

15. Adjournment – Confirm decisions made tonight. Closing Prayer 

 
The Recording Secretary confirmed the meeting decisions. 
 

16. Closing Prayer 

 
 

17. Motion to Adjourn 

 
2015-56-- It was moved by B. Schmalz and seconded by A. Fee: 
THAT the meeting be now adjourned. 
The meeting was adjourned by consensus at 8:40 p.m. 
 

 
 

  

Chair of the Board  Secretary 
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Report 

Date: June 15, 2015 

To: Board of Trustees

From: Director of Education

Subject: Student Success Learning to 18 Update 
 

Type of Report: Decision-Making
 Monitoring
Incidental Information concerning day-to-day operations

Type of Information: Information for Board of Trustees Decision-Making  
Monitoring Information of Board Policy XX XXX

  Information only of day-to-day operational matters delegated to the CEO

Origin: (cite Education Act and/or Board Policy or other legislation) 

Board Policy I - Aims/Ends 
APC 017 - Assessment, Evaluation & Reporting in Secondary Schools  

Policy Statement and/or Education Act/other Legislation citation: 

Achieving Excellence: A Renewed Vision for Education in Ontario - http://www.edu.gov.on.ca/eng/about/excellent.html 

Student Success Strategy - http://www.edu.gov.on.ca/eng/teachers/studentsuccess/strategy.html 

Background/Comments: 

The Ontario Ministry of Education has developed a wide range of initiatives to facilitate Student Success. The Student 
Success/Learning to 18 (SS/L18) Strategy is designed to meet five inter-related goals focused on the secondary school system: 

1. Increase graduation rates and decrease dropout rates; 
2. Support a good outcome for all students; 
3. Provide students with new and relevant learning opportunities; 
4. Build on students’ strengths and interests; and 
5. Provide students with an effective elementary to secondary school transition 

Students who are in jeopardy of graduating or accumulating credits due to in-risk situations are guided by caring adults into learning 
opportunities that take advantage of the many student success initiatives and programs our board offers within the context of the 
student’s strengths, skills and interests. Our Board’s definition of an “in-risk” student is: 

 elementary students who are performing at level 1, or below grade expectations 
 secondary students who are performing significantly below the provincial standard 
 secondary students earning marks in the 50s and low 60s, and who do not have the foundations to be successful 
 students who are disengaged for a variety of reasons, which tend to be reflected in very poor attendance 

As cited in our Board Policy I Aims/Ends, our mission is to create the conditions for success for our students by knowing our students, 
knowing our staff and doing what matters. Our students achieve academic success: 

I. When given the necessary supports to work to their highest level of ability, 
II. When they have the knowledge, skills and confidence to pursue their desired career and life paths and, 
III. When they are prepared for the challenges and opportunities of an ever-changing world that demands a diverse skill set as 

well as a broad social conscience aligned with our Catholic values and, 
IV. When they meet the Ontario Catholic Schools Graduate Expectations. 

To this end, our Student Success Learning to 18 Strategy for 2014-2015 strives to meet the needs of all learners through the lens of our 
gospel values to improve credit accumulation rates which are linked to our graduation rates over time. 

Recommendation: 

For Information 
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Prepared/Reviewed By:       Michael Schmitt 
    Director of Education 
 
    David DeSantis 
    Superintendent of Learning 
      
*Bylaw 5.2 “where the Board of Trustees receives from the Director of Education a monitoring report that flows from a responsibility delegated to the Director under Board Policy – 
except where approval is required by the Board of Trustees on a matter delegated by policy to the Board – the minutes of the Meeting at which the Report is received shall expressly 
provide that the Board has received and approved of the Report as an action consistent with the authority delegated to the Director, subject in all instances to what otherwise actually 
occurred.” 
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Secondary School
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Credit Accumulation Rates
Board vs. Provincial Comparison
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Report 

Date: June 15, 2015 

To: Board of Trustees

From: Director of Education

Subject: 21st Century Teaching and Learning BluePrint - Update 
 

Type of Report: Decision-Making
 Monitoring
Incidental Information concerning day-to-day operations

Type of Information: Information for Board of Trustees Decision-Making  
Monitoring Information of Board Policy XX XXX

  Information only of day-to-day operational matters delegated to the CEO

Origin: (cite Education Act and/or Board Policy or other legislation) 

Board Policy I 001 Ends 
APC 017 - Assessment, Evaluation & Reporting in Secondary Schools 
Growing Success Assessment, Evaluation, and Reporting in Ontario Schools 2010, K-12 
Learning for All – A Guide to Effective Assessment and Instruction for All Students, K-12   

Policy Statement and/or Education Act/other Legislation citation: 

Achieving Excellence: A Renewed Vision for Education in Ontario - http://www.edu.gov.on.ca/eng/about/excellent.html 

Strong Districts & Their Leadership – A Paper Commissioned by The Council of Ontario Directors of Education and The Institute for 
Education - http://iel.immix.ca/storage/6/1382796579/Strong_Districts_and_their_Leadership_2013.pdf  

Background/Comments: 

The new millennium was ushered in by a dramatic technological revolution.  We now live in an increasingly diverse, globalized, and 
complex, media-saturated society. 

Students entering Kindergarten may retire in 2075.  We have no idea what the world will look in the five years, much less 60 years, yet 
we are charged with preparing our students for life in that world.  Our students are facing many emerging issues such as global 
warming, famine, poverty, health issues, a global population explosion, secularization and other environmental and social issues.  
These issues will require students to be able to think critically and creatively; communicate and collaborate; function and innovate 
personally, socially, economically and politically on local, national and global levels as stewards of our earth.   

With this in mind, our team created the 21st Century Teaching and Learning Blueprint which stipulates key student outcomes that our 
system will endeavour to meet in light of our Board Policy I 001 Ends, which is to create the conditions for success for our students by 
knowing our students, knowing our staff and doing what matters. Our students achieve academic success: 
I. When given the necessary supports to work to their highest level of ability, 
II. When they have the knowledge, skills and confidence to pursue their desired career and life paths and, 
III. When they are prepared for the challenges and opportunities of an ever-changing world that demands a diverse skill set as well as a 
broad social conscience aligned with our Catholic values and, 
IV. When they meet the Ontario Catholic Schools Graduate Expectations. 

To this end, our team created six working groups that have started the process to enable all of our stakeholders to create learning 
environments that teach students the skills to engage the challenges they will face as disciples of Christ in order to transform God’s 
world. This report is an update on our work and provides direction with respect to next steps. 

Recommendation: 

For Information 
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Page 2 

Prepared/Reviewed By:       Michael Schmitt 
    Director of Education 
 
    David DeSantis 
    Superintendent of Learning 
      
*Bylaw 5.2 “where the Board of Trustees receives from the Director of Education a monitoring report that flows from a responsibility 
delegated to the Director under Board Policy – except where approval is required by the Board of Trustees on a matter delegated by policy to 
the Board – the minutes of the Meeting at which the Report is received shall expressly provide that the Board has received and approved of 
the Report as an action consistent with the authority delegated to the Director, subject in all instances to what otherwise actually occurred.” 
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LLesson:  1 – Citizenship 

“The one who had mercy on him”  

(Luke 10: 25-37) 

Grade : 6  Time Frame: 60 mins 

Lesson Objectives :  

● To have students reflect on and discuss what it means to be a Responsible “Citizen”. 
● Integrate focus of “The one who had mercy on him” (focus from Good Samaritan Parable) 

 
Materials:  

● Projector, Speakers 
● Internet Access 
● pdf File (Lesson 1 – Citizenship) 
● Post-its, student journal, religion book (choose most appropriate for you)  
● Story: The Selfish Giant by Oscar Wilde (attached)  
● Technology Survey (attached) 

 
Lesson :  
 

Guiding Quote for Gr. 6 (based on Parable of the Good Samaritan): 
“The one who had mercy on him” 

 
1. Prayer:  

● Practice Gr. 5 prayer (Prayer of St.Richard) 
 

2. Video clip: (20 mins) NYPD Act of Kindness 
● http://www.youtube.com/watch?v=YtCWOkadGTY 
● Beforehand, give students post-its, journal, religion book, etc (your choice) to write 

some reflections. 
● Show Video clip (“NYPD’s Act of Kindness”), then: 

○ “Think Time” - Immediately afterwards, have students take 2 minutes of 
reflective time where they are just “thinking” about what they have just 
watched. (2 mins) 

○ “Write Time” – Have students then write their thoughts independently into 
their designated  notebooks. (2-3 mins) 

○ “Share Time” – Have students then discuss their feeling, thoughts and 
observations with elbow-partners, then small group, then as a class. 

 
3. Suggested Mentor Text: (20mins) “The Selfish Giant” by Oscar Wilde 

● Have students use notebooks, etc to record thoughts, observations and feelings as you 
read the text. 

● Use “Think Time”, “Write-Time”, “Share-Time” as model to discuss afterwards. 
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● Focus on: 
○ 1 - Summarizing text,  
○ 2 - Determining Important /Main Idea  
○ 3 - Making Connections 

 
4. Citizenship: Discuss what it means to be a “Citizen” (15 mins) 

● Use the CCatholic Graduate Expectations framework, with a focus on being a 
Responsible Citizen 

● Breakdown the word “Citizen” into its definition. 
○ cit·i·zen  [sit-uh-zuhn, -suhn]  , noun 

1. a native or naturalized member of a state or nation who owes allegiance 
to its government and is entitled to its protection  

2. an inhabitant of a city or town, especially one entitled to its privileges or 
franchises. 

3. an inhabitant, or denizen: The deer is a citizen of our woods. 
4. a civilian, as distinguished from a soldier, police officer, etc. 

● Brainstorm characteristics that reflect how people can be Responsible citizen  
● Record these (chart paper, SMART notebook,etc) to support upcoming lessons. 

 
5. Exit Card: (5 mins) 

● Use the questionnaire attached. 
● Have students fill out the questions on Form A – Daily Use of Technology 
● Collect, review in preparation for tomorrow’s lesson. 

**** You can easily create this into a Google Form and have students fill this in during 
class time or as a homework assignment. 

 
Options: 

● Use platforms such as Google Classroom or D2L to engage students in discussion  
● In class, use Chromebooks, tablets, BYOD and GAFE to have students collaborate and create 

artefacts that represent their learning on the current topic. 
 

Curriculum Connections 

Catholic Graduate Expectations: 

A Discerning Believer who: (1c) (1d) (1i); 
An Effective Communicator who: (2a) (2c); 
A Reflective and Creative who: (3d): 
A Self-Directed, Responsible, Life-Long Learner who: (4a) (4g); 
A Collaborative Contributor who: (5c) (5e); 
A Responsible Citizen who: (7a) (7b) (7e) 

Literacy Connections: 

Identify a variety of reading comprehension strategies and use them appropriately before, during, 
and after reading to understand texts;  
Demonstrate understanding of a variety of texts by summarizing important ideas and citing 
supporting details;  
Use stated and implied ideas in texts to make inferences and construct meaning; Extend 
understanding of texts by connecting the ideas in them to their own knowledge, experience, and 
insights, to other familiar texts, and to the world around them;  
Express opinions about ideas, issues, and/or experiences presented in media texts, and give evidence 
from the texts to support their opinions. 
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21st Century Teaching and Learning in Primary 
Click on each link within table to access educator reflections and resources  

 
 

Phases 
 

SAMR Level 
Transformation vs 

Enhancement 

Phase 1 
Substitution 

Tech acts as a direct 
substitute with no functional 

change 
 

- use of word processors 
- BrightLink replaces chart 
paper 
- form replaces paper and 
pencil 

Phase 2 
Augmentation 

Tech acts as a direct tool 
substitute, with functional 

improvement 
 

- word processor + assistive 
tech (Word Q) 
- BrightLink replaces chart 
paper and student 
samples/collective thinking 
saved for future reference 

Phase 3 
Modification 

Tech allows for significant 
task redesign 

 
- Using Google Drive to 
collaborate and provide 
feedback 
- students access resources 
using digital tools (eg. D2L) 

 

Phase 4 
Redefinition 

Tech allows for creation of 
new tasks, previously 

inconceivable  
 

- media text creations (video 
productions) 
- students using e portfolio to 
document learning 
- connecting to classrooms/ 
experts around the world 
using digital tools 

Mathematics Using Websites to practice 
math skills 

 

Documenting Learning 
Journey Using Google 
Slides  
 

 

 
Programming Robots to 
solve a little problem. 
(Delivery Attendance to 
the office). 
 

 
Kenya Lion Problem 
Programming Robots to 
solve WORLD problems. 
 

Literacy Writing letters using 
Google Docs  
 

 

Google Read and Writing 
Empower Reading 

Comprehension questions  
 
 

Google Empower Lesson 
 
 
 
 
 
 
 
 

GAFE in Writing to Provide 
Feedback 

 

 

Creating 
Movies/Screencasts, etc 
 
Use audio recording to 
enhance their written 
piece. 
 
Use digital technology to 
add illustrations into their 
story. 
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Social Studies Using Google Maps Engine 
to explore the earth and 
label a Map 

 

Using Google Earth, Maps 
and Hangouts to Explore 
Communities in Ontario 
 
 
 
*Incomplete 

Exploring Carousels (Gr 2)  

 

Mystery Hangouts with  
Global Communities  

 
 

 

Science Using Google Forms to 
collect diagnostic info on 
solids & liquids 
(International Safety 
Symbols)  
 

 

Using Google Slides to 
Share Experiment 
Observations with Peers 

Using Google Slides and 
Cross Classroom 
Collaboration to Link 
Science and Social Studies 

Creating Commercials Using 
WeVideo to Think Critically 

and Offer Solutions in 
Science 

 
**Incomplete 
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PLAN 
 
1. Project Title: 
Collaborators: 
School: 
Administrator: 
Division: 
Subject Area: 

 
 Google Hangouts and Shared Document Collaboration Project 
 
Suzanne Smart, Sean Kritz and ENG3UP Students from Resurrection CSS in Kitchener Waterloo Ontario and 
Cindy Hancock and Stephanie Martinez and Senior AP English Students from Castleberry HS in Fort Worth 
Texas 
Chris Woodcroft 
Senior 
English 
 

 
2. Problem of practice: SIPSA/ 
BIPSA (area of student need): 
 

 
Tasks engaging learners, Feedback guiding learners, Criteria informing learners, Differentiation, Moderation 
inviting and supporting learning (the primary focus of WCDSB BIPSA). 
 
Students desire more engagement and control over the learning process and need to develop their 21st 
Century communication and collaboration skills to help them build a growth mindset regarding their ability to 
use feedback and revision to continually develop their skills. 
 

 
3. Curriculum expectations to 
be addressed (overall/specific): 
 

Oral Communication Overall Expectations: 
1. Listening to Understand: listen in order to understand and respond appropriately in a variety of situations 
for a variety of purposes;  
2. Speaking to Communicate: use speaking skills and strategies appropriately to communicate with different 
audiences for a variety of purposes;  
3. Reflecting on Skills and Strategies: reflect on and identify their strengths as listeners and speakers, areas 
for improvement, and the strategies they found most helpful in oral communication situations 
 
Specific Oral Communication Expectations: 
 
Listening to Understand: 
1.1 Purpose: Identify the purpose and set goals for a variety of listening tasks. 
Prompt Questions: 
“What strategies could we employ to keep the conversation more focused in our next Google Hangout?” 
“What topics for exploration would you like to discuss next time to help you achieve your learning goals?” 
“How might you create topics that can be discussed regardless of texts being studied?” 
1.2 Use Active Listening Strategies: select and use the most appropriate active listening strategies when 
participating in a range of situations. 
Prompt Questions: 
“How might you prepare for discussion of the topics you prepared for the next Hangout?”  “What can you do 
to prevent ‘dead air time’ during the discussion?” “How might preparing answers and related questions to the 
overall inquiry questions help to keep the discussion moving forward?” 
1.3 Using Listening Comprehension Strategies: select and use the most appropriate listening 
comprehension strategies before, during, and after listening to understand oral texts, including increasingly 
complex or difficult texts 
1.6 Extending Understanding of Texts and 1.7 Critical Literacy (both of these have counterparts in 
Reading and Literature Studies: Reading for Meaning): extend understanding of (oral and literary) 
texts, including increasingly complex or difficult texts, by making effective connections between the ideas in 
them and personal knowledge, experience, and insights; other texts; and the world around them AND identify 
and analyse the perspectives and/or biases evident in (oral and literary) texts, including increasingly complex 
or difficult texts, and comment with growing understanding on any questions they may raise about beliefs, 
values, identity and power 
Student Created Prompt Questions: “How might our culture and position in history affect our understanding 
of literature?” “What character in literature you have studied do you relate to the most/least?” “Should 
literature be interpreted into films or other forms of entertainment or should it be left alone?” 
 
Speaking to Communicate: 
2.1 Purpose: communicate orally for a range of purposes, using language appropriate for the intended 
audience 
2.2 Interpersonal Speaking Strategies: demonstrate an understanding of a variety of interpersonal 
speaking strategies and adapt them to suit the purpose, situation, and audience, exhibiting sensitivity to 
cultural differences 
 
Reflecting on Skills and Strategies 
3.1 Metacognition: explain which of a variety of strategies they found most helpful before, during, and after 
listening and speaking, then, evaluate their strengths and weaknesses in oral communication to identify the 
steps they can take to improve their skills 
3.2 Interconnected Skills: identify a variety of their skills in viewing, representing, reading, and writing 
and explain how the skills help them improve their oral communication skills 
 
Reading and Literature Studies Overall Expectations: 
1. Reading for Meaning: read and demonstrate an understanding of a variety of literary, informational, and 
graphic texts, using a range of strategies to construct meaning 
4. Reflecting on Skills and Strategies: reflect on and identify their strengths as readers, areas for 
improvement, and the strategies they found most helpful before, during, and after reading. 
 
Specific Reading and Literature Studies Expectations: 
Reading for Meaning: 
1.5 Extending Understanding of Texts and 1.8 Critical Literacy 
 
Reflecting on Skills and Strategies: 
4.1 Metacognition: explain which of a variety of strengths they found most helpful before, during, and after 
reading, then evaluate their strengths and weaknesses as readers to help identify the steps they can take to 
improve their skills 
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4.2 Interconnected Skills: identify a variety of their skills in listening, speaking, writing, viewing, and 
representing and explain how the skills help them read more effectively 
 
Writing Overall Expectations 
1.Developing and Organizing Content: generate, gather, and organize ideas and information to write for an 
intended purpose and audience; 
2. Using Knowledge of Form and Style: draft and revise their writing, using a variety of literary, 
informational, and graphic forms and stylistic elements appropriate for the purpose and audience; 
3. Applying Knowledge of Conventions: use editing, proofreading, and publishing skills and strategies, and 
knowledge of language conventions, to correct errors, refine expression, and present their work effectively; 
4. Reflecting on Skills and Strategies: reflect on and identify their strengths as writers, areas for 
improvement, and the strategies they found most helpful at different stages in the writing process. 
 
Specific Writing Expectations: 
 
Developing and Organizing Content 
1.1 Identifying Topic, Purpose, and Audience: identify the topic, purpose, and audience for a variety of 
writing tasks 
1.2 Generating and Developing Ideas: generate, expand, explore, and focus ideas for potential writing 
tasks, using a variety of strategies and print, electronic, and other resources, as appropriate 
1.5 Reviewing Content: determine whether the ideas and information gathered are accurate and complete, 
interesting, and effectively meet the requirements of the writing task 
 
Using Knowledge of Form and Style 
2.6 Revision: revise drafts to improve the content, organization, clarity, and style of their written work, 
using a variety of teacher-modelled strategies 
2.7 Producing Drafts: produce revised drafts of texts, including increasingly complex texts, written to meet 
criteria identified by the teacher, based on the curriculum expectations 
 
Applying Knowledge of Conventions 
3.5 Proofreading: regularly proofread and correct their writing 
3.7 Producing Finished Works: produce pieces of published work to meet criteria identified by the teacher, 
based on the curriculum expectations 
 
Reflecting on Skills and Strategies 
4.1 Metacognition: explain which of a variety of strategies they found most helpful before, during, and after 
writing, then evaluate their strengths and weaknesses as writers to help identify the steps they can take to 
improve their skills 
4.2 Interconnected Skills: identify a variety of skills they have in listening, speaking, reading, and 
representing, and explain how these skills help them write more effectively 

 
4. Inquiry question: 
 

What is the impact of regular Hangouts with another school and student-student collaboration across schools 
on peer-feedback and student reflection? How might student-student collaboration impact student 
engagement in discussions and the writing process? 

 
5. 21st century student learning 
outcomes 
 

 
WCDSB 21st Century Learning Blueprint 
Communication and Collaboration. Students use digital media and other learning environments to 
communicate and become collaborative contributors– including at a distance, to support individual learning, 
and to contribute to the learning of others. 
 

ACT 
6. Project outline and 
description of how activity 
addresses area of student need 
 
7. Instructional technology and 
level of integration (SAMR) to 
achieve desired learning 
outcomes 
 

 
Formative assessment data that identifies area of student need: 
 
6. As a part of research into student use of Google Hangouts and other video communication platforms, it 
was discovered that although many students use them socially, they do not frequently have the opportunity 
to use them in the classroom environment for learning purposes. Google Hangouts Survey Data 
 
Additionally, data provided in the Tell Them From Me Survey Results indicated that students did not have 
very high levels of engagement and they struggle to see the relevance of what they are learning. 
 
The theory of action regarding the Google Hangouts and Shared Document Project is that if students are 
provided with the opportunity to engage in authentic conversation connected to the curriculum with students 
also engaged in similar tasks, and they are able to form partnerships whereby they write to one another and 
provide and receive constructive feedback, then they will be more engaged in their learning and develop 
communication and collaboration skills to support their own learning and contribute to the learning of others. 
 
7. The technology involved in this project includes: 
 

a. Use of Google+ Communities by the teacher to establish a meaningful connection opportunity 
b. Use of Google Hangouts to conduct full class discussions between Kitchener and Fort Worth 
c. Use of Google Hangouts amongst small groups of students to have discussions between peers in 

Kitchener and Fort Worth supervised during class time 
d. Use of Google+, Google Docs, Google Forms and Email to coordinate amongst schools (Shared project 

folder between teachers) 
e. Use of Google Forms and Docs to create partnerships/collaborative groups between students at each 

school (after permission is given and rules are outlined, including adding teachers from each school as 
moderators for safety reasons).  

f. Access to the previous platforms will be mainly through the use of Chromebooks in the hands of 
students in the classroom 

 
The level of technology integration includes: 
 
Redefinition/Transformation: Students engage in authentic conversation with students in another country 
which previously would not have happened.  Students craft topics for conversation as a group and make 
decisions about what will be said/asked in the Hangout.  Students determine what work they would like 
feedback on and engage in the feedback and reflection process with other students both in the class and in 
another country using the editing and commenting feature in Google Docs.  The teachers are facilitators of 
these opportunities by making connections using technology, planning whole class conversations using 
Hangouts, providing opportunities for small group Hangouts, and allowing students to take the collaboration 
beyond class time through the use of Google Docs (or another shared platform like Slides, Realtime Board, 
Mindomo etc.) 
 
Ideas for 21st Century Learning (WCDSB Community) 
WCDSB Chromebook & Google Apps for Education (GAFE) Support Resources 
40 Ways to Use Google Apps in the Classroom|D2L support resources 
 
Teacher Self-Identification Tool | Video explanation of the SAMR model | Sample SAMR lesson plans 
 
Arizona Technology Matrix sample lesson plans and instructional characteristics for five levels of technology 
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integration (i.e., entry, adoption, adaptation, infusion, and transformation). 
 
8. a) What are your personal 
learning goals related to the 
implementation of this project? 
b)What resources and strategies 
will be used to achieve these 
goals? 
 

8. a) Prior to beginning this project I had never publicly posted to a Google+ Community outside of the 
WCDSB Community, I had never participated in a Google Hangout, and my experience with student sharing 
was limited to my classroom.  My personal learning goals related to this project are: 
 

● I am learning to use social media and collaborative tools to help my students make connections to 
others beyond their classmates and use these connections to effectively and responsibly communicate 
as they engage in authentic learning and reflection processes 

● I am developing my own collaborative practice skills by working with other teachers as learners  
● I am developing my leadership and mentorship skills as I invite colleagues in to my classroom to view 

the process and plan how I will share the findings of my research with a wider audience 
 
b) Planned resources and strategies for achieving personal learning goals: 
 

● engagement in the WCDSB Google+ Community and the Google Hangouts in Education Google+ 
Community 

● feedback and debriefing following Hangouts (both from students and through conversations with 
Stephanie Martinez and Cindy Hancock) 

● classroom observations and invitations to key personnel (administrators, colleagues, educational 
assistants, technology specialists, interested students etc.,) during Hangouts and scheduled 
collaboration time in class 

● documentation of the process collated using Mindomo to prepare for sharing at a later date 
● continued reading of such resources such as Educational Leadership 

 
9. Research-based instructional 
strategies and differentiated 
instruction  1

 

 
Highlight a search term and click Tools > Research opens a search tray to the right of the document window 
that displays web pages related to the search term. 
e.g. Vasinda, S. and McLeod, J. (2011), Extending Readers Theatre: A Powerful and Purposeful Match With 
Podcasting. The Reading Teacher, 64: 486–497. doi: 10.1598/RT.64.7.2 
 
http://youtu.be/MzDuiqaGqAY - Feedback on Learning Dylan William 
Growing Success 
Learning for All 
Cognitive Coaching (Bibliography of Sources--Providing Feedback in the Observation/Mediative Question form for creating Cognitive Shift) 
Adolescent Literacy Guide 
Making Cooperative Learning Powerful (Article from Education that Sticks issue of Educational Leadership) 
Tell Me About...The Most Effective Assessment You Have Used (Article from Using Assessment Thoughtfully issue of Educational Leadership) 
A Vision for Mobile Learning: More Verbs, Fewer Nouns (From Educational Leadership May 2015 Issue “Teaching with Mobile Tech” 
How Educators and Schools Can Make the Most of Google ... 
*look at questioning chart at the back of the book Marg made reference to April 14th (Evelyn has a copy) 
 

OBSERVE 
 
10. Collecting the evidence 
 
 
 
 
 
 
 
 
 
 
 
 
Photo of 1st Full Class Hangout  
 

 
Photo of Hangout with 
Stephanie Martinez to share our 
experiences with Hangouts at 
the Resurrection Google Summit 
May 27, 2015 

 
Evidence:  
 

1. Mindomo Link to Evidence and Reflection During the Process  
2. Link to Slides Presentation Presented at Resurrection CSS Google Summit (Wednesday May 27, 2015) 
● students from ENG3UP came to speak to the audience about their experiences (see notes at the 

bottom of the slide on student voice). 
● Stephanie Martinez, the technology coach from Castleberry HS in Fort Worth Texas joins us via 

Hangouts to share our findings regarding student engagement and how the partnership was formed 
 
3. Students completed the questionnaire regarding their experience as part of the process.  I think that this 
should provide the most unbiased assessment of student learning and engagement as most of what we were 
able to accomplish would be assessed through student anecdotal reporting rather than looking at completed 
work.  Unfortunately we were not able to engage in the peer editing process between Castleberry and 
Resurrection as timing did not work out this time due to state assessments at the end of the year (which 
comes almost 3 weeks earlier than in Ontario). 
 
4. Although I didn’t formally assess students on their oral communication skills during the Hangouts, they 
certainly provided additional evidence regarding their oral communication skills as well as their learning skills 
such as collaboration and initiative. In the future I think that once the partnership has been established, 
students could participate in small group roundtable/spider web discussions across a distance in order to 
receive descriptive feedback on their oral communication skills. 
 
5. My own survey results (to inform my use of Hangouts and other GAFE technology next year): Link to Live 
Form (please do not edit, permission is only given so results can be viewed) 
 
Inquiry Question: What is the impact of regular Hangouts with another school and 
student-student collaboration across schools on peer-feedback and student reflection? How might 
student-student collaboration impact student engagement in discussions and the writing process? 
 
1. Based on this evidence, how would you answer your inquiry question?  
 
Regular Hangouts with another school and student-student collaboration across schools seems to facilitate 
student engagement/interest in the task at hand and spurs student reflection about the similarities and 
differences in student experiences and skills.  For instance, students were interested in how their experiences 
as a learner compared with those of the students in Texas. Because they were genuinely interested in this 
area of comparison, they engaged in reflection about themselves as learners without prompting from either 
teacher. 
 
Unfortunately, students did not have the opportunity to engage in giving or receiving written feedback on 
their essay assignment as Cindy and I originally planned.  The scheduling of assignments and other forms of 
assessment made this particularly difficult with such short notice and limited time left in the semester.  We 
plan on attempting this in the future by planning shared assessments ahead of the school year and 
introducing students to one another very early in the courses. 
 
Student-student collaboration certainly impacts student engagement in discussions and the letter writing 
process in a positive manner.  Students felt accountable to a partnership and were disappointed when their 
partner did not answer in a timely manner for whatever reason (technology problems, business etc.,).  
 
 
2. What skills have you observed your students developing as a result of the teaching strategies and tools 
you have employed? 
 

1 "What is Differentiated Instruction? Examples of Strategies." 2012. 13 Apr. 2015 <http://education.cu-portland.edu/blog/teaching-strategies/examples-of-differentiated-instruction/> 
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Students have certainly exhibited problem solving skills as they troubleshooted problems with technology as 
they attempted to gain connections in Hangouts and type in shared documents with multiple people. 
Additionally, they actually collaborated even more with others in their local classes as they pulled in people 
who could not get connections to work during individual Hangouts so that each person could speak with their 
partners. 
 
Additionally, it was interesting to see the development of critical thinking during the larger group Hangouts as 
students shared their opinions and then engaged in some debate in order to support their point of view. 
During these discussions, initially students were reluctant to appear on camera; however, by the last Hangout 
when sound wasn’t working, students from both classes held up signs and messages to say goodbye to their 
partners and to the class as a whole.  Students were more willing to take a risk by the end of the partnership. 
 

REFLECT 
 
11. Collaborative Inquiry 
Process 

 
1. How has the collaborative inquiry informed your teaching practice (awareness)? 
 
By engaging in the collaborative inquiry, I have learned a lot about how students become cognitively engaged 
in authentic tasks they see a value in.  The research the educators involved in the Innovation Projects have 
worked through together and then shared at the collective meetings in May and June has broadened my 
awareness of what others are engaged in in their schools and has inspired me to not only continue what I 
have been working towards but to also expand both my research and my actions next year. 
 
I have learned that I need to take more risks in sharing my ideas with other educators all around the world so 
that I can create further partnerships and learn more from what others are doing. For instance, I learned that 
participation in the Google + Communities regarding education is necessary if I am going to continue to 
become more aware of current research and opportunities to create cognitive engagement (and ultimately 
cognitive shift and a growth mindset) for my students. 
 
2. How has your teaching practice changed (action)? 
 
My teaching practice has changed in many ways throughout this project and the other connected projects I 
have been working on this year.  The main difference in my teaching with the 3UP students is that I am less 
controlling of the specifics of what happens in the classroom.  I work to shape what happens and facilitate 
opportunities; however, much of the control of what actually happens is in the hands of the students.  For 
instance, I set up the collaboration with Castleberry but the students chose what to talk about with each 
other and they directed their partnerships. I often posed mediative questions to help guide students towards 
particular mindsets; however, the answers and changes in behaviours came from the students. I think that 
the realization that this actually works to give students agency and an understanding of their own strengths 
and areas for improvements had given me the confidence to try such techniques with other classes beyond 
the idealized ENG3UP group where there is already a high level of intrinsic motivation and a strong base skill 
set. 
 
3. What was the impact on student learning, engagement & accountability? 
 
The Hangout and Document collaboration project impacted student engagement and accountability in 
particular as students felt accountable to the relationship that they built with the other class as a whole and 
their partners in particular.  I am not sure how to quantify the student learning other than to say that the 
project pushed students to develop their flexibility and problem solving skills and to develop the courage to 
engage in a public conversation where critical thinking was required to support one’s point of view.  Although 
I cannot empirically measure the change in the learning, I could certainly see evidence of growth for some 
students who initially refused to appear on camera because they were shy and uncomfortable and who ended 
up sharing heartwarming goodbye messages with the other class. 
 
4. Share a learning success or insights gained and a challenge you experienced during the implementation of 
this project. (In what areas have you made the most progress, and in what areas would you like to grow to 
better understand how to use these tools?) 
 
At the beginning of the project I did not even know how to work a Google Hangout and I had never engaged 
in the use of social media platforms such as the Google + Communities.  By the end of the project my class 
had engaged in 4 full class Hangouts and 1 session where each student attempted to engage in 1 or 2:1 
Hangouts with their partners in Texas.  Additionally, I had personally engaged in 1:1 Hangouts with my 
teaching colleagues in Texas, posted and responded to inquiries in the Google Hangouts in Education 
Community on Google +, corresponded many times with both Cindy Hancock and Stephanie Martinez, 
presented my findings to an audience while in a Hangout with Stephanie, and guided other teachers as they 
used Hangouts in their own classrooms for similar collaborative purposes.  
 
Encouraged by the successes, I will challenge myself to use Hangouts further to create collaborative and 
engaging opportunities for my students next year that are even more purposefully attached to learning 
expectations.  Through meeting with other educators, I have learned about how others have used 
collaborative Hangouts to co-create anchor charts and success criteria by team teaching a lesson.  I think this 
could provide an excellent model for very purposeful collaboration for my students.  Additionally, by creating 
more shared experiences across a distance, I think that students could then actually work with one another 
on projects rather than simply sharing afterward.  
 
5. What learning will you undertake to prepare yourself for the next iteration of your project? 
 
This summer I plan on working with Cindy Hancock and Stephanie Martinez to learn more about areas where 
our curriculum can work best together in order to plan the collaboration more closely connected to learning 
goals.  Additionally, I will be learning more about other partnership opportunities for our students in order to 
expand the areas where collaboration connects to their learning experiences.  I would like to learn more 
about virtual field trips and where I can make connections with professionals who are willing to speak with 
the class about their field of study and/or experiences. I am looking forward to the next iteration of the 
project as I think it will offer further opportunities to help students engage with their learning in a meaningful 
manner. 
 
 
 

 
Primary Project Plan Example, Intermediate Project Plan Example, Secondary Project Plan Example & Reflection 

Choice Board: Use any of the following ideas or one of your own to record your ideas for your project plan 
1) use the template above  
2) create a blog entry describing your project (Blogger) 
3) use Mind Meister (mind map), Real-Time Board, or Google Slides to visually represent you project 
4) Create a Video using the WeVideo app or create an infographic  
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Access Point Overview

Elementary Schools Total# of 
AP's Secondary Schools Total# of 

AP's
 Blessed John Paul 12   Monsignor Doyle 38
  Mother Teresa  11   Resurrection 49
  Blessed Sacrament Catholic Elementary School       8   St. Benedict 53
  Canadian Martyrs Catholic Elementary School        9   St. David 38
  Christ the King Catholic Elementary School         8   St. Mary's 60
  Holy Family    7 Total Secondary 238
  Holy Rosary    8
  Holy Spirit    13 Other Sites
  John Sweeney 14 CEC 10
  Monsignor RM Haller 7 Dutton 4
  Our Lady of Fatima 11 St. Louis 6
  Our Lady of Grace 6 Total Other Sites 20
  Our Lady of Lourdes 7
  St Agatha      6
  St Agnes       8
  St Aloysius    8
  St Ambrose     8
  St Anne (C)    6 System Total 618
  St Anne (K)    11
  St Augustine   9
  St Bernadette  8
  St Boniface 6
  St Brigid      8
  St Clement     7
  St Daniel      8
  St Dominic Savio             10
  Sir Edgar Bauer     8
  St Elizabeth   10
  St Francis 7
  St Gregory     6
  St John        8
  St Joseph  7
  St Kateri 10
  St Luke        11
  St Margaret of Scotland 9
  St Mark        8
  St Matthew     10
  St Michael 8
  St Nicholas    10
  St Paul        8
  St Peter       8
  St Teresa (E)  8
  St Teresa (K)  7
  St Timothy     9
  St Vincent de Paul 9
Total Elementary 360

2015-01-12
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An Overview of Chromebooks & Google Apps for Education (GAFE) 
 

Currently, we are implementing the use of Chromebooks and Google Apps for Education in our 
schools in order to support the outcomes outlined in our 21st Century Learning Blueprint. The 
Chromebook is a portable laptop with a full keyboard and a simplified yet powerful interface 
that runs on the Chrome Operating System. It boots up in about 10 seconds and works best 
when connected to the internet via a WiFi connection and a Google Apps for Education 
(GAFE) account (provided and administered by WCDSB). GAFE is a free suite of hosted 
and interconnected communication and collaboration applications designed for schools to 
empower 21st Century Learning. See below for some of the main examples; 

 

 
 
Classroom:    - teachers create and collect assignments paperlessly, and provide direct, real-time feedback and 

 grades right in Classroom (app available for iOS and Android). 
Calendar: - organize & share schedules, events and calendars. 
Drive: - unlimited, free web-based storage (unlimited storage if files are in Google doc format) 

- collaborate in real-time to create and share documents, forms, spreadsheets and presentations 
with your class, school or community working offline is also possible 
- single sign-on to access all documents & tools (automatic-saving, always most recent version, ability 
to revert to previous revisions, synced across devices) 

Docs: - create rich documents with images, tables, equations, drawings, links and more 
- convert files from other formats to Google Docs and edit and collaborate on it online 
- teachers can provide descriptive feedback to students via text or voice within the Google Doc 

Gmail: - unlimited inbox, classroom communication - sharing links, documents, easy access to GAFE tools 
Hangouts: - connect to other educators and learners via real-time video chat, take students on virtual field trips 

through connected classrooms initiative 
Forms: - build surveys and collect data and input from students or public, responses recorded in a 

spreadsheet to analyze and share the results, 
- teachers can conduct diagnostic assessments to determine comprehension 

Google +: - educators can participate in a variety of online communities to share best practices and resources 
in order to grow their knowledge and understanding of these tools by connecting with educators from 
around the world (Chromebook EDU, Google Apps for Education, Educators on Google +) 
- this is critical for building capacity within our Board 

Sheets: - share lists, track results, analyze data, use advanced formulas, charts, filters, pivot tables 
Slides: - embed videos, animations and dynamic slide transitions, share your presentations on the web 
Sites: - create class websites and projects using pre-built templates 
Store: - educators can select additional educational apps/ extensions to use with their students 
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Mentoring Program for 21st Century Teaching & Learning 
 

Overview 
 
The Ministry is providing funding to support professional learning opportunities, which aim to: 
● Foster teacher leadership and professional development; and 
● Facilitate the sharing of exemplary practices with others for the boarder benefit of 

Ontario’s students.  
 
Each school will receive the equivalent of 1.5 days of release time to participate in this 
mentoring program. The principal may consider the following qualities when selecting a 
mentor who will be responsible for modelling how technology can be used to empower any of 
the areas listed below.  
 
Engage in the outcomes from the WCDSB 21st Century Learning Blueprint; 

1. Create real-world, authentic learning and opportunities for peer-to-peer learning; 
2. Apply assessment practices aligned with Growing Success; 
3. Develop new learning partnerships among educators to share best practices and 

resources 
 
Possible Mentoring Models 
 

1. The protégé observes the mentor teacher in the classroom during the morning (0.5 
release time). Both educators meet in the afternoon to discuss the teaching strategies 
and tools that were used and how the protégé can implement them with their students 
(1.0 release time). 

2. Mentor & protégé co-teach a class together using 21st Century teaching approaches and 
tools and spend time discussing next steps and resources that can be incorporated. 

3. Mentor provides support to multiple teachers during their planning or class delivery 
time.  

4. Mentor may provide or receive virtual support that involves educators and students from 
other schools or boards, through tools like Google Hangouts. 

5. Release time for teacher(s) to work with students to create co-learning partnerships 
within the school or with educators & learners from other schools, using 21st Century 
tools and approaches. 

 
These models are a list of possibilities that can also be combined with other PD release times 
provided by the school. Schools are not confined to the models listed above. 
 
Mentoring Resources 
 
WCDSB educators can consult the resources below for examples of 21st Century Teaching & 
Learning approaches and tools, created by our Professional Knowledge Exchange Network. 
 
Primary |Junior | Intermediate | Senior | FSL 1 FSL 2 
 
We encourage participants to share their insights and experiences through Twitter and our 
WCDSB online community #WCDSB_21stC @WCDSBnewswire 
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TWITTER
Guidelines for employees

Adapted from Twitter 101: How should I get started using Twitter? at support.twitter.com, this guide is
designed to help you dive into Twitter to access a wealth of information and connect with valuable social and
professional networks.

What is Twitter anyway?

Think of Twitter as the world’s largest real-time conversation happening online.
It s a robust information network made up of short 140-character messages
(including spaces) called Tweets that can be sorted by conversation topic using
hash tags.

How can it be useful to a school?

Your school has a community of parents, educators, organizations and partners that have vested interests in
your events and daily activities. Twitter is an outlet that allows you to share updates and stories with those
people when it’s convenient for you. Your community can follow your school’s account and receive updates in
real-time, allowing them to feel connected with what you’re up to and ultimately become more engaged in the
school community.

What would I tweet about?

Engage your community online by sharing updates and things you find interesting. From photos of student, to
news on upcoming events, or anything you might share in your morning announcements, there are many things
you can tweet that your followers and community will find interesting.

             Visit twitter.com to
           create your account!

Updated April, 2015
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1. CHOOSE A NAME AND USERNAME

Your name can be a maximum of 20 characters, including
spaces, and appears on your profile page and next to your avatar
on all of your tweets. This is typically your full name or shorter
variation if it is long.

Your username can be a maximum of 15 characters, with no
spaces or special characters. Preceded by the ‘@’ symbol, this is
how others will mention you in their tweets (i.e.
@WCDSBNewswire).

Try using your first and last name, if they aren’t too long, as well
as incorporating the WCDSB acronym. For example, John Doe
could pick @JohnDoeWCDSB. For longer names, take your first
initial, last name and WCDSB acronym. For example, Rolland
Chidiac could pick @RChidiacWCDSB. Try to think of a few
different variations and don’t be shy about asking the opinion of
your friends and colleagues.

USING A PROFESSIONAL
ACCOUNT VS. A

PERSONAL ACCOUNT
If you’re communicating with more than
one audience, you should consider more
than one account.
PROFESSIONAL ACCOUNT:
• Identify yourself as an WCDSB
employee

• Connect with colleagues and others in
your industry globally

• Develop or join a Professional Learning
Community to share ideas and learn
new things

• Share valuable resources, news, articles
and tools with your followers

PERSONAL:
• Do not identify yourself as an WCDSB
employee

• Connect with other users relating to all
of your personal interests. From hockey
to cooking and running to
scrapbooking, people are tweeting
about almost everything!

• Remember you are still a representative
of WCDSB and what you say online
stays there permanently

CLASS/COURSE ACCOUNT:
• Create private accounts to connect with

parents/students in a professional
manner

• Tweet reminders about homework that
might be due or resources that might
help students with their projects

• Tweet photos of classwork (i.e. Anchor
charts) as prompts for discussions at
home.

• Connect your class with others at
different schools and learn from your
global community

How to sign up and start using Twitter

This is an ‘avatar’. It is recommended you upload a small
headshot of yourself or your school.

The large bolded text is your “name”, directly below that is your
“username” (with the @ symbol). The text is your bio which

gives you the opportunity to let other Twitter users know who you
are. Visit some of the accounts on the next page to get an idea of

what yours could say.
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FIND AND FOLLOW OTHERS

It’s best to begin your journey by finding and “following” other
interesting Twitter accounts. Look for businesses, public service
accounts, people you know, colleagues, or news sources you
read.

A great way to find more interesting accounts is to visit the
profiles of people you know and see who they're “following.”

PAY ATTENTION TO WHAT’S HAPPENING

Messages from others you “follow” will show up in a readable
stream on your Twitter homepage. Once you've “followed” a few
people, you'll have a new page of information to read each time
you log in. Click links in others' tweets to view articles or images
they've linked to. Click hashtagged keywords (i.e.
#WCDSBAwesome) to view all tweets about that topic.

Waterloo Catholic School Board
Username: @WCDSBNewswire

WCDSB Religion and Family Life
Username: @WCDSBReligion

WCDSB Elementary Athletics
Username: @WCDSBAthletics

WCDSB Student Success
Username: @WCDSBStudents

WCDSB Mental Health & Wellness
Username: @WCDSBwellness

St. Louis Adult Education
Username: @StLouisWCDSB

WCDSB OYAP
Username: @OYAPCoordinator

Diocese of Hamilton
Username: @DioceseHamilton

WCDSB Director of Education
Username: @WCDSBdirector

WCDSB Resource Centre
Username: @WCDSBResourceCe

WCDSB Newcomer Centre
Username: @WCDSBNewcomer

WCDSB First Nations, Métis & Inuit
Username: @WCDSBFNMI

WCDSB Faith
Username: @WCDSBFaith

Ontario Catholic School Trustees’
Association
Username: @catholicedu

SOME ACCOUNTS
YOU CAN FOLLOW

W
Us

St
Us

W
Us

Di
Us

U

S
U

W
U

D
U
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People who are interested in what you have to say may “follow” you and they’ll see all the tweets you share
with them. Here are some easy ways to get started posting your own tweets.

1. POST, RETWEET, REPLY

In addition to posting your own tweet, you can also 
retweet, or reply to other people's posts you find 
valuable or interesting. With your cursor hovering over
the tweet, you will find the option to retweet or reply.
This is not very time intensive and is a great way to
engage your online community.

How to Start Tweeting

TOP 5 DOS TOP 5 DON’TS

• Be timely in providing information and
responding to tweets.

• Share information you find valuable/useful, others
will likely feel the same.

• Try to always link to articles, webpages or images
for more information

• Engage with those you ‘follow’ and those who
‘follow’ you.

• Stay active. A dormant account is worse than no
account at all.

• Don’t tweet about how your day is going or what
you had for lunch.

• Don’t assume people will be able to find you. The
more active you are the easier and faster you’ll
accumulate ‘followers’.

• Don’t tweet personal opinions on controversial
issues that may conflict with your professional
responsibilities.

• Don’t engage in negative or sensitive
conversations online. Invite them offline by phone
or email.

• Don’t tweet the same information repeatedly.

3. GETTING FANCY: Lists, direct messages and those # things

Once you're familiar with the Twitter basics, consider exploring the site’s more advanced features
like lists, direct messages, and favorites.

You can also use hashtags (#) to mark your tweets with a specific topic. Hashtags become links within your
tweet that, once clicked, will present you with a list of tweets from all other Twitter users that may be tweeting
about the same topic. You should know that hashtags can only contain letters and numbers. No punctuation,
special characters or spaces will work.

#WCDSBAwesome #WCDSB Awesome #WCDSB-Awesome

2. TAG OTHERS IN YOUR CONTENT

Once you're ready to begin tweeting your own
messages, consider mentioning other users by
including their Twitter username (preceded by the @
symbol) in your tweets. Try posting a message
mentioning a colleague or organization – they may
respond and start a conversation. This could take as
little as a few minutes per day.
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There are many third party sites you can use to help manage your social
media interactions, these are only a few of them.

Consider using HootSuite
This great tool is available both online and as an app on
your mobile device and will allow you to send tweets
and posts to a variety of social media platforms from
one location. To get started, follow these easy steps
found in this Quick Start Guide.

HootSuite also makes it easy for you to monitor
conversations happening on Twitter by hashtag or
keyword. By having separate ‘streams’ of search terms
and topics of interest, you can easily gather timely
tweets about specific organizations or events.

Manage & monitor your tweets

Other great tools

TweetDeck - Much like HootSuite,
TweetDeck allows you to monitor and
schedule tweets in real time, but is in
the form of an app.

Trendsmap - See what topics are trending in different cities
around the world, including here in Waterloo Region!

OTHER GREAT
FEATURES OF
HOOTSUITE

• Schedule your tweets and posts to
go out at any time you want. This
means if you’re strapped for time, you
can schedule tweets to go out
throughout the day without having to
log back in.

• Manage multiple accounts from one
login. Manage all of your Twitter,
Facebook, LinkedIn, etc. accounts
from one place. You can manage up to
5 with the free version of Hootsuite.

• Shorten URLs and get basic
analytics. When using Hootsuite’s
URL shorten, it will track how many
users actually click on your links.
Useful to see what kind of content
your followers like most. Add these tools to your tablet and

smartphone for easy access on the
go!
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MORE GREAT RESOURCES

#edchat #schools

#edtech

#STEM

#Bullying

#esl

#PhysicsEd

#scichat

#elearning

#kinderchat

#edapp

EXPLORE SOME POPULAR
EDUCATION HASHTAGS

Remember, it should only take a couple minutes a day to contribute on
Twitter. The amount of time you spend exploring what everyone else has to

share is up to you. 

SOME IDEAS TO GET
YOU TWEETING
 What is interesting to you in the world of education?

It’s probably interesting to your followers too.

 Share a link to something interesting you read this
morning or saw online or on TV.

 Tweet from an event you attend. Send a picture of the
speaker or a link to their slide deck. It’s always a good
idea to credit authorship of material.
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Guidelines for Employees

This guide is designed to help you use Facebook as an effective tool to engage your parent and community
partners online.

What is Facebook anyway?

Facebook's mission is to give people the power to share and make the
world more open and connected. Users can easily stay connected to
family and friends by sharing what’s new in their life and what might
be interesting online. Users can also stay connected to the organizations
that matter most to them, keeping up-to-date on current news and events.

How can it be useful to a school?

Your school is a community that consists of parents, educators, organizations and partners that have an interest
in the events and daily activities of your school and classrooms. Facebook is a powerful communication outlet
that allows you to share updates and stories. The best part is you can share these items when it’s most
convenient for you. Your community can ‘like’ your school’s Page to receive updates in real-time, allowing
them to feel connected and ultimately more engaged to the school community.

What would a school share on Facebook?

Engage your online community by sharing updates, photos of student projects, news on upcoming events or
anything you might share in your morning announcements. There are many things you can share that your
followers and community will find interesting.

Created April, 2015
Guidelines f

FACEBOOK
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1. Log into your Facebook account

If you don’t have an account yet, you will need to sign up by
visiting www.facebook.com and following the registration steps.

If you’re not comfortable using your personal account, you can
create a work account using your Board email address. This will
allow you to receive notifications about interactions on your
school’s Facebook page right in your inbox.

Getting Started on Facebook

TOP 5 DOS TOP 5 DON’TS

1. Include photos and/or videos to make
your posts more interesting

2. Promote upcoming events, meetings
and share announcements or good news

3. Respond to comments or questions
within a reasonable timeframe

4. Like the Facebook pages of other
relevant organizations and share their
content with your community when
appropriate

5. Keep an active account! Try to post
something at least once a week

• 
1. Don’t post too often, your followers

might find a flood of posts annoying
2. Don’t just assume people will be able to

find your page. You need to tell your
community about your Facebook page
and ask them to “like” your page!

3. Don’t post personal opinions on
controversial issues that may conflict with
the professional image of the Board, or
your school

4. Don’t engage in negative or sensitive
conversations online. Invite individuals to
discuss offline by phone or email

5. Don’t post the same information
repeatedly

2. “Like” your school’s Facebook page

When you’re logged into your Facebook account, search for your
school’s Facebook page, and “like” the page.
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Facebook 101

WHO IS LIKING YOUR PAGE?

After you’ve accumulated about 30 likes, Facebook gives you access to Insights. Browse through your Page
insights and discover demographic information, how far your posts may be reaching, as well as where your likes
are coming from (mobile, referrals, etc.)

This is your About section. You can update or change
this section by clicking ‘About’ and then clicking on
‘Edit’.

This large graphic is your Cover Photo. You can be creative with this space and use it to highlight current or
upcoming events or activities happening in your school. You can change this photo periodically to keep your page
current and interesting. Feel free to use the same cover photo that we use on the OCSB Facebook page.

This is your Page’s Profile
Picture. It will appear next to
any status updates you post or
next to any comments or
responses you make. For
consistency, please do not
change your profile picture
unless your school’s logo
changes.
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IDEAS FOR USING FACEBOOK
• Promote upcoming events for parents and members of your
community

• Strengthen the public image of your school by sharing your
school’s good news

• Keep parents informed by sharing school announcements,
upcoming PD days and holidays

• Show school culture through photos and videos

• Demonstrate the creative ways students learn at your school

• Share links to interesting things you read online, inspiring
YouTube videos, or resources parents might find interesting

CHECK OUT THESE
ONLINE RESOURCES

Facebook in education

How schools can use Facebook to
build an online community

53 things to post on your school’s
Facebook page

Parent engagement in a Web 2.0 world

Social media for schools: a guide to
Twitter, Facebook and Pinterest

Facebook Help Centre

MODERATING YOUR PAGE
No need to worry about inappropriate content appearing on your Facebook page. You have the ability to delete
anything that may be offensive.

In your Page settings, your profanity block level should already be set to “Strong” and your Timeline should be
closed, which means that only you can post new content on your page. The only things you will have to moderate
are comments on your status updates and photos.

Please contact John Shewchuk, Chief Managing Officer if you
require support in setting up your Facebook page.
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Report 

Date: June 15, 2015 

To: Board of Trustees

From: Director of Education

Subject: Multi-year Strategic Plan Update 
 

Type of Report: Decision-Making
 Monitoring
Incidental Information concerning day-to-day operations

Type of Information: Information for Board of Trustees Decision-Making  
Monitoring Information of Board Policy XX XXX

  Information only of day-to-day operational matters delegated to the CEO

Origin:  

The Education Act requires school boards to develop multi-year plans that are 3 years or more in scope. The multi-year 
plan provides focus and direction to the board to achieve both the Ministry of Education goals but as importantly, the 
vision of the board.  The multi-year plan is aimed at achieving the Ministry of Education goals of student achievement, 
positive school climate, inclusive an accepting schools, stewardship of resources, and effective and appropriate education 
programs to its pupils.  

Policy Statement and/or Education Act/other Legislation citation: 

The Education Act, Section 169 
Policy I 001 Ends 

Background/Comments: 

The Board approved the renewal process for its Multi-year Strategic Plan (MYSP) in December 2014. An Appreciative 
Inquiry approach was adopted to seek input from all stakeholders. A Steering Committee reviewed the process and 
questions used in the stakeholder survey.  A Communication Guide and survey questions invited stakeholder feedback  
from mid-March until the end of April 2015.  

The Steering Committee identified common themes that emerged from the survey which were shared at the Trustee 
MYSP planning session on May 30, 2015. The Board of Trustees task was to identify Strategic Priorities and Strategic 
Directions that would provide direction to develop an Annual Operation Plan. 

On May 30, 2015 the Board of Trustees identified the following Strategic Priorities and Strategic Directions: 

Strategic Priorities 
1. Nurturing Our Catholic Community 
2. Student Engagement, Innovation and Achievement 
3. Building Capacity to Lead and Learn 
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Strategic Directions 
 
We are Nurturing our Catholic Community when… 
  

 Faith is lived and witnessed in Community 
 Students and Staff are Healthy in Body, Mind and Spirit 
 Everyone is included, respected and welcomed 

   
Student Engagement, Innovation and Achievement are evident in our Catholic schools when….. 
  

 Parents, parishes, community partners and student engagement  are nurtured and valued 
 Students are achieving at their highest potential in a 21st Century world 
 Staff are engaged in cultivating collaborative learning communities 

   
 We build capacity to lead and learn when… 
   

 Professional Learning for All staff is timely and  responsive 
 Leadership and  Succession Planning is intentional and nurtured 
 As good stewards, our decisions and actions are evidence based and responsive 

  
Upon review of the notes taken from the MYSP planning session, two refinements are suggested for consideration. 
 

1. Strategic Priority # 3: We build capacity to lead, learn and live when…. 
Strategic Direction related to stewardship: Our decisions, actions and stewardship of resources are evidence-based 
and responsive

 
 We build capacity to lead, learn and live when… 
   

Professional Learning for ALL staff is timely and responsive 
Leadership & Succession planning is intentional and nurtured 
Our decisions, actions and stewardship of resources are evidence-based and responsive 

 
Attached is an initial graphic which illustrates the Strategic Priorities and Directions.  
Feedback from the Board is invited  at this point in time in order that a final report and recommendations  confirming the 
Strategic Priorities and Directions may be tabled for approval at the June 22, 2015 Board meeting. 
 
 
 
Recommendation: 

For information and discussion. 
     
 
Prepared/Reviewed By:      Michael Schmitt 
    Director of Education 
 
 
      
*Bylaw 5.2 “where the Board of Trustees receives from the Director of Education a monitoring report that flows from a responsibility delegated to the Director 
under Board Policy – except where approval is required by the Board of Trustees on a matter delegated by policy to the Board – the minutes of the Meeting at 
which the Report is received shall expressly provide that the Board has received and approved of the Report as an action consistent with the authority 
delegated to the Director, subject in all instances to what otherwise actually occurred.” 
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Report 

Date:  June 15, 2015 

To: Board of Trustees

From: Director of Education

Subject: Accommodation Review Guideline Update Discussion 
 

Type of Report: Decision-Making
 Monitoring
Incidental Information concerning day-to-day operations 

Type of Information: Information for Board of Trustees Decision-Making  
Monitoring Information of Board Policy XX XXX

  Information only of day-to-day operational matters delegated to the CEO

Origin:  

The Ministry of Education’s Pupil Accommodation Review Guideline has been updated.  APF008 is the administrative 
procedure that outlines the Board’s process for Reviews.  The AP needs to be updated to align with the new 
Guidelines.  This report outlines the process for updating the AP. 

Policy Statement and/or Education Act/other Legislation citation: 

Board Policy IV 010 – Policy Provision 7 
“…the CEO shall not…
7. Fail to follow the Pupil Accommodation Review Process dated June 10, 2013.” 
 

Background/Comments: 

The Pupil Accommodation Review Guideline (2015) contain revised recommendations on how school boards should 
run school closure reviews.  This Board’s current processes are outlined in APF008 “Pupil Accommodation Review 
Process”.  Before any new school closure reviews are announced, the AP needs to be updated.  A summary of the 
current APF008, the new Guidelines, and the suggested changes have been prepared for review.  Not all changes are 
mandated, and in some cases, the existing APF008 is compliant.  These changes will be discussed with Trustees to 
gain agreement on which changes will be included in a revised APF008.   
 
Feedback will be taken away and the AP will be updated.  The revised AP will be brought to a Board meeting in 
September 2015 for final commentary. 

Attached to this report is the summary for discussion, the current APF008, and the 2015 Accommodation Review 
Guidelines. 

Recommendation: 

This report is for discussion purposes only. 
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Prepared/Reviewed By:      Michael Schmitt 
    Director of Education 
 
    Shesh Maharaj 
    Superintendent of Corporate Services 
     
    Lindsay Ford 
    Manager of Planning 
 
 
      
*Bylaw 5.2 “where the Board of Trustees receives from the Director of Education a monitoring report that flows from a responsibility delegated to the Director 
under Board Policy – except where approval is required by the Board of Trustees on a matter delegated by policy to the Board – the minutes of the Meeting at 
which the Report is received shall expressly provide that the Board has received and approved of the Report as an action consistent with the authority delegated 
to the Director, subject in all instances to what otherwise actually occurred.” 
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June 10, 2015 
 

Pupil Accommodation Review Guidelines – March 2015 Changes 

 2009 Guidelines APF 008 2015 Guidelines 
 https://www.wcdsb.ca/ap_memos/P

DF/APF008-Appendix-A.pdf 
https://www.wcdsb.ca/AP_Memos/
PDF/APF008.pdf 

http://faab.edu.gov.on.ca/Memos/B
2015/B9_EN_attach2.pdf 

Partner notification 
*NEW* 

   Invite municipalities, community 
partners to meet with & 
comment on recommended 
option. 

 Boards must document efforts to 
engage these agencies in the final 
report. 

 Notify Director of Education at 
coterminous boards. 

 Notify Ministry of Education. 
Transition Plan 
*NEW* 

 Suggestions for transition planning 
included in appendix D. 

 Establish committee to transition 
students & staff 

Guiding Principles 
*NEW* 

   Policies should be designed to align 
with these principles: 
 Student well-being 
 Academic achievement 
 School board financial 

viability/sustainability 
Modified Process 
*NEW* 

   A shorter process with only 1 
public meeting can be used for 
less complex reviews. 

 Board must explicitly define 
criteria within their policy that 
would allow for this – Trustee 
approval required. 
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 2009 Guidelines APF 008 2015 Guidelines 
Board Meetings & 
Delegations 
*NEW* 

 3 Board meetings: 
1. Present recommendations & 

delegations 
2. Questions of staff & delegations 
3. Decision 

 Staff must compile feedback from 
delegations & present to trustees 
in final report. 

Decision 
*NEW* 

   The Board may approve the 
recommendation, modify the 
recommendation, or approve a 
different outcome. 

ARC Members  Parents 
 Educators 
 Board officials 
 Community members 
 Trustees not required to sit on 

ARC 

 SO – Corporate Services (chair) 
 SO – Affected schools 
 Principal (non-voting) 
 Manager of Planning 
 2 Trustees (non-voting) 
 Business rep (where possible) 
 Municipal rep (where possible) 
 Parish rep (where possible) 
 1 student / school (secondary) 

 Minimum – parent reps chosen by 
their school communities 

 Trustees may be ad hoc members 
to monitor the process. 

Role of the ARC  Carry out public consultation on 
school information profiles, 
options, & final report. 

 Modify school information 
profiles. 

 Create options. 
 Produce final report with 

recommendations. 

 Carry out public consultation on 
school information profiles, 
options, & final report. 

 Modify school information 
profiles. 

 Create options. 
 Produce final report with 

recommendations. 
 All ARC meetings open to public. 
 Attend a minimum number of 

meetings to be eligible to vote. 
 If the ARC refuses to complete the 

work, board administration may 
continue the process.  

 Official conduit of information 
shared between the school board 
and the school communities. 

 Minimum – provide feedback on 
initial staff report options. 

 May comment/seek clarification 
on initial staff report. 

 May provide alternative options 
with supporting rationale. 
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 2009 Guidelines APF 008 2015 Guidelines 
Terms of Reference  Contains reference criteria to 

frame the parameters of the 
ARC’s discussion. 

 Defines ARC members & voting 
vs. non-voting members. 

 Describes the type of materials to 
be provided by staff. 

 Includes ARC’s purpose, 
responsibilities, reference criteria 
to frame the parameters of the 
discussion, review procedures. 

 Includes goals. 

 Describe the ARC’s mandate 
(education & accommodation 
objectives) and reflect the board’s 
strategy for supporting student 
achievement & well-being. 

 Clearly outline expectations, 
roles, responsibilities, & 
procedures. 

 Specify the minimum number of 
working meetings. 

Developing Options  School boards present at least 1 
option to ARC. 

 ARC to create alternative options. 

Options to be developed by board 
staff or the ARC. 

 Board staff to include a 
recommended option in the initial 
report to trustees (prior to 
initiating review) including a 
timeline for implementation. 

 Staff may amend the option. 
Author of Final Report  ARC produces & submits final 

report to Director of Education. 
 ARC presents final report to 

Trustees. 
 Staff reviews ARC report and 

makes recommendations to 
Trustees. 

 
 
 
 
 
 
 
 
 

 ARC produces & submits final 
report to Director of Education. 

 If the Director disagrees then a 
dissenting report with 
recommendations will be 
submitted to Trustees. 

 Board staff submits report & 
recommendations to Trustees. 
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 2009 Guidelines APF 008 2015 Guidelines 
School Information 
Profiles (SIP) 

Purpose: help the community 
understand how well each school is 
meeting the objectives of the 
review. 
Must Consider: 
 Value to Student 
 Value to Board 
 Value to Community 
 Value to Local Economy 
 Priority to be placed on value to 

student.  
 Provided examples of what to 

include. 

Purpose: provide basic information 
on each school to inform the ARC & 
community with regard to the 
objectives. 
Must Consider: 
 Value to Student 
 Value to Board 
 Value to Community 
 Value to Local Economy 

Purpose: provide an understanding 
of the facilities 
 To be completed by staff before 

the review starts. 
 Not the role of the ARC to 

approve. 
Must Consider: 
 Value to Student 
 Value to Board 
 Minimum data requirements and 

factors to be included prescribed 
– includes community partnership 
discussions 

# Public Meetings 4 4 + 3 board meetings 2 (or 1 in a modified process) 
Timelines  Total = 180 days 

 30 calendar days – notice to 1st 
public mtg 

 90 calendar days – 1st public mtg 
to final public mtg 

 60 calendar days – posting of final 
report to decision 

 Timelines must not include 
summer break, Christmas break, 
or March break 

 Total = 187 days 
 30 calendar days – notice to 1st 

public mtg 
 90 calendar days – 1st public mtg 

to final public mtg 
 60 calendar days – posting of final 

report to decision 
 Timelines must not include 

summer break, Christmas break, 
or March break 

 7 calendar days – delegations to 
decision 

 Total = 100 days 
 30 Business Days – initiation to 1st 

public mtg (includes partner 
notification timelines) 

 40 business days – 1st public mtg 
to final public mtg 

 10 business days – final public 
mtg to making final report public 

 10 business days – posting final 
report to delegations 

 10 business days – delegations to 
final decision. 

 Note: timelines differ for a 
modified process (60 days). 
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 2009 Guidelines APF 008 2015 Guidelines 
Public Meetings  Consult on the SIPs, options and 

accommodation (final) report. 
 Consult on the SIPs and options. 
 Preferred option & 

recommendations must be 
presented. 

 1st Public Mtg must include: 
overview of ARC orientation, 
initial staff report with 
recommended option, SIPs 

 Board staff are expected to 
facilitate. 

Exemptions  Replacement school within 
existing boundary or on same 
site.  

 Lease is being terminated. 
 Less than 50% of enrolment is 

being moved. 
 Temporary relocation due to 

repairs/renovations. 
 Holding school. 

 Replacement school within 
existing boundary or on same 
site.  

 Lease is being terminated. 
 Less than 50% of enrolment is 

being moved. 
 Temporary relocation due to 

repairs/renovations. 
 Holding school. 

 Replacement school within 
existing boundary or on same site.  

 Lease is being terminated. 
 Less than 50% of enrolment is 

being moved. 
 Temporary relocation due to 

repairs/renovations. 
 Holding school. 
 No students are enrolled. 

 

Other direction contained within the 2015 Ministry Guideline 

 Public consultation is required prior to amending the Board’s accommodation review policy (APF008). 
 School boards may use closed schools for other board purposes or hold onto the property as a strategic long-term asset. 
 Boards must undertake long-term capital & accommodation planning. 
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Administrative Procedures Memorandum 

#: APF008 
Pupil Accommodation Review Process 

DATE OF ISSUE:   August 31, 1999 
Revised: September 18, 2001; February 4, 2003; June 25, 2007; October 7, 2008; May 17, 2010, 

November 14, 2011; June 10, 2013 

MEMO TO: Principals; Vice Principals; Senior Administration; Trustees; School Council 
Chairs

FROM: Director of Education 

PURPOSE: 
The purpose of this administrative procedures memorandum is to outline the procedures to be followed 
when conducting pupil accommodation reviews (i.e. boundary reviews and school closure reviews). 

REFERENCES: 

Executive Limitation IV 008, “Financial Conditions and Activities”…”The CEO shall not 
8. Acquire, encumber or dispose of real property.” 

Executive Limitation IV 010, “Facilities/Accommodations”… “The CEO shall not: 
1. Allow material changes to facilities, boundary changes, or the closure of existing facilities to occur 
without established procedures that includes the board appointing two trustees as non-voting members 
of the Accommodation Review Committees. 

2. Fail to present to the board an annual report on current enrolment status, future demographic 
trends and a list of potential schools being considered for boundary changes or closure. 

 Ministry of Education, Pupil Accommodation Review Guidelines (Appendix A). 
 Ministry of Education, Administrative Review of Accommodation Review Process. 

APPENDICES  
 Appendix A – Ministry of Education Pupil Accommodation Review Guideline
 Appendix B – Generic Terms of Reference Template
 Appendix C – Generic School Information Profile  
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# APF008 
Pupil Accommodation Review Process 

Page 2 of 32: 

 Appendix D – Best Practice Procedures for Accommodation Review 

DEFINITIONS:

“Accommodation Review” is a public consultation process used to assess how students are 
accommodated in WCDSB schools. An accommodation review may be used to examine and adjust school 
boundaries (Boundary Review) or to examine the need to close a school (School Closure Review). 

“Public Consultation Session” is a public session designed to encourage an open and informed exchange 
of views. A Public Consultation Session may take on various formats such as an open house, formal public 
meeting with a presentation and question/answer period, information session, workshop, etc. 

COMMENTS AND GUIDELINES 

An accommodation review process may be initiated by an excess of students at a school or schools 
within a planning area, where there is a lack of enrolment causing an inefficiency in the use of Board 
resources, or where other factors suggest that an alternative accommodation solution should be explored 
(e.g. building condition, excessive transportation costs, etc).  

When considering the rationale for conducting an accommodation review it is necessary to recognize 
that one set of criteria cannot be applied to all situations and each potential review area must be 
evaluated on its own merits. For instance, the criteria used to evaluate urban schools may differ from the 
criteria used to evaluate rural schools. 

Two types of accommodation reviews are defined in this policy as follows:  

a) Part A – Boundary Review: The purpose of a boundary review is typically to transfer students 
from one school to another school in order to balance enrolment.  

b) Part B – School Closure Review: The school closure review process applies where one or more 
schools is being considered for closure.  This process reflects the Ministry of Education Pupil 
Accommodation Review Guideline (Revised June 2009).  Closure reviews apply only to schools 
offering elementary or secondary regular day school programs.  

The Ministry of Education Pupil Accommodation Review Guidelines (Appendix A) outline specific 
circumstances where there is no requirement to undertake a boundary or school closure review.  In the 
circumstances below, the Board will consult with local school communities about the proposed 
accommodation options for students in advance of any decision by the Board. 

 Where a replacement school is to be rebuilt by the board on the existing site, or rebuilt or 
acquired within the existing school attendance boundary as identified through the board’s existing 
policies; 

 Where the board has leased a building, or part of a building, to provide elementary or secondary 
pupil accommodation and the lease is being terminated; 

 When the board is planning the relocation in any school year or over a number of school years of 
a grade or grades, or a program, where the enrolment constitutes less than 50% of the enrolment 
of the school. This calculation is based on the enrolment at the time of the relocation or the first 
phase of a relocation carried over a number of school years; 

 When the board is repairing or renovating a school, and the school community must be 
temporarily relocated to ensure the safety of students during the renovations; or 

 Where a facility has been serving as a holding school for a school community whose permanent 
school is over-capacity and/or under construction or repair. 
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PART A: BOUNDARY REVIEW PROCESS 

The Boundary Review Process will ensure that the public has adequate opportunity to comment on the 
alternative solutions, the impact on affected students has been considered and that the decisions are 
based on an efficient and equitable use of system resources. In most cases, the final approval of a 
boundary change rests with the Board of Trustees and would involve a full public consultation process. 
There are, however, two exceptions to this rule which would allow senior administration to be the 
decision making body. These exceptions are as follows: 

 Where a boundary change is being considered for an area where there are no existing students, 
the boundary options may be considered by senior administration and a decision reached by 
them without community consultation.  

 Where there are relatively few students affected by a proposed boundary change, the families of 
those students will be consulted directly and given an opportunity to comment on the boundary 
options being considered. Following this consultation, senior administration may make a decision 
or elect to conduct a full review. 

 Where a boundary change is being considered for an area which was part of an Accommodation 
Review up to and including five years previous, the change will come to the Board for information 
and approval. 

Where senior administration is the decision making body, the proposed boundary change will be 
communicated directly to the affected school community. In addition, the details of the boundary change 
will be posted on the Board’s website accompanied by a written report explaining the rationale for the 
change. The public will have the ability to appeal the decision of senior administration to the Board of 
Trustees within thirty days of public notification. The Board, upon receipt of an appeal, will have the 
option of endorsing the decision of senior administration or ordering administration to conduct a full 
review. If no appeal is received within thirty days of the notification date the decision of senior 
administration will be final. 

a) Boundary Review Committee (BRC) 
The Boundary Review Committee is an advisory committee appointed by the Board of Trustees. The 
purpose of the committee is to provide feedback to Board administration regarding alternative 
accommodation scenarios and implementation recommendations.  Committee members will consider the 
needs of the entire school system in their deliberations and will resist advocating for any particular school 
or neighbourhood. The following people will be invited to sit on the boundary review committee: 

 Superintendent of Corporate Services (Chair) 
 Superintendent(s) of the affected school(s)  
 Two parent representatives from each school in the review 
 Principal from each school included in the review (non-voting) 
 Manager of Planning, Admissions and Enrolment 
 Two trustees (non-voting members) 

For secondary boundary reviews, one student representative from each school will be invited to sit on the 
BRC.
Parents of each school community will be invited to apply to become a parent representative on the 
BRC. Parent representatives will be selected by the principal at each school. No substitute parent reps 
will be allowed to attend BRC meetings in the absence of the designated parent reps.  
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All voting members of the BRC must attend a predetermined number of BRC meetings and public 
consultation sessions to be eligible to vote. This number will be set by the BRC chair at the beginning of 
the review. Should a parent representative be absent for a vote, that parent may submit their vote by 
proxy to the principal prior to the vote. 

If, for any reason, the committee refuses to complete, or dramatically delays, the review process then 
board administration may continue on their behalf.

b) Committee Meetings 
Meetings of the BRC will be open to the public. The BRC will take delegations at a minimum of three 
committee meetings throughout the review. Delegations must register in advance if they wish to address 
the BRC. 

Members of the public attending committee meetings are expected to act with decorum and in a manner 
that respects the work of the committee. Individuals or groups that disrupt the work of the committee 
proceedings may be asked to leave. 

c) Terms of Reference 
The Terms of Reference for the BRC will include the committee’s purpose, their responsibilities, a set of 
Reference Criteria that frame the parameters of the discussion, and the procedures for conducting the 
review. A generic Terms of Reference has been attached as an example of what the terms of reference 
may contain (Appendix B). 

d) Boundary Review and Analysis 
The BRC will review potential boundary changes including the various factors that could be considered in 
making a decision.  These factors may include (but not be limited to) the following: 

 Existing and proposed boundaries 
 Enrolment projections (5 or 10 years, as appropriate) 
 Future residential growth potential 
 Number of students potentially impacted by the boundary change 
 Implications for program delivery 
 Facility utilization 
 Transportation considerations (number of walking and bussed students, bell times, efficiency) 
 Financial impacts (operating costs, staff costs, transportation costs)  
 Capital implications (portables, new construction, facility renewal) 
 Implications for program delivery (class size, grade structure, specialized program offering) 

The BRC is responsible for providing recommendations to senior administration regarding a preferred 
boundary configuration and implementation recommendations. If the BRC is divided and cannot reach 
consensus and there is a definitive second option then that option will be included in the ARC’s Final 
Report. Senior administration will bring the recommendations of the BRC to the Board of Trustees. 
Senior Administration may also bring their own recommendations forward at that time. The Board of 
Trustees will make the final decision. 

e) Community Consultation 
The purpose of the public consultation process is to keep the public informed, listen to and acknowledge 
concerns and to receive feedback. The BRC will report on how public input influenced the 
recommendations. 
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The public consultation process must include a minimum of two public consultation sessions prior to the 
meeting where the preferred option and implementation recommendations are first presented to the 
Board of Trustees.  The preferred option and draft recommendations of the committee will be presented 
to the public before they are presented to the Board. Additional public consultation sessions may be 
scheduled as necessary to ensure that there has been an appropriate opportunity for public consultation. 

Public consultation sessions will be publicized in advance through a range of methods. A summary of the 
communications will be kept and shared with the Board of Trustees and the BRC throughout the review 
process.   

The public consultation sessions should be held at the school(s) under review, if possible, or in a nearby 
facility if physical accessibility cannot be provided at the school(s). Public consultation sessions will be 
structured to encourage an open and informed exchange of views.  All information presented at public 
consultation sessions, including the final report to the Board outlining the recommended option, will be 
made available on the Board website.  

All data, reports, submissions, parent/ratepayer comments received during the BRC process are subject 
to Freedom of Information/Protection of Privacy legislation. All written public comments received by staff 
will be distributed to BRC members and the Board of Trustees in their entirety.  Public comments 
received throughout the process may be shared with the public and may become part of the public 
record.

Trustees are encouraged to attend all public consultation sessions. The Board of Trustees will receive an 
update after the public consultation session where initial accommodation options are discussed. 

f) Board Meetings 
The recommendations of the Boundary Review Committee will be considered by the Board of Trustees 
as follows. 

 The first meeting would involve the presentation of the BRC’s recommendations and the Board 
will receive delegations from the public.  

 The second meeting would allow trustees to ask questions of staff and provide an additional 
opportunity for delegations. 

 The final meeting would be held for trustee decision-making and no delegations would be 
permitted.

Delegations must adhere to the WCDSB General Board Operational and Procedural By-law. There must 
be a minimum of seven calendar days between the meeting when the board received the last 
delegation(s) and the meeting when the Board of Trustees make a decision. 

The community will be made aware of the dates and times of these Board Meetings in a similar manner 
to the notification provided for the other public consultation sessions. 

PART B: SCHOOL CLOSURE REVIEW PROCESS 

In October 2006, the Ministry of Education released Pupil Accommodation Review Guidelines to provide 
direction to school boards regarding accommodation reviews where school closure is a possibility. These 
guidelines were subsequently revised in June 2009.   

The guidelines are meant to ensure that decisions regarding school closures are made with the full 
understanding and involvement of the local community and that a broad range of criteria have been 
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considered regarding the quality of the learning environment for students. The Board’s school closure 
review process must, at a minimum, reflect the policies outlined in the Ministry’s Pupil Accommodation 
Review Guidelines (Appendix A).  

a) Accommodation Review Committee (ARC) 
Each school closure review process will be conducted by an Accommodation Review Committee 
appointed by the Board of Trustees. Committee members will consider the needs of the entire school 
system in their deliberations and will resist advocating for any particular school or neighbourhood. 
The recommended composition of the committee is as follows: 

 Superintendent of Corporate Services (Chair) 
 Superintendent(s) of the affected school(s) Two parent representatives from each school in the 

review
 Principal from each school included in the review (non-voting) 
 Manager of Planning, Admissions and Enrolment 
 Two Trustees (non-voting members) 
 One business representative (where possible) 
 One municipal representative (where possible) 
 One parish representative (where possible) 

Business and Parish representatives must not be personally affiliated in any way with the schools under 
review. Municipal representatives will be appointed by the local municipality.  

For secondary boundary reviews, one student representative from each school will be invited to sit on the 
ARC.

Parents of each school community will be invited to apply to become a parent representative on the 
ARC. Parent representatives will be selected by the principal at each school. No substitute parent reps 
will be allowed to attend ARC meetings in the absence of the designated parent reps. 

All voting members of the ARC must attend a predetermined number of ARC meetings and public 
consultation sessions to be eligible to vote. This number will be set by the ARC chair at the beginning of 
the review.  Should a parent representative be absent for the vote, that parent may submit their vote by 
proxy to the principal prior to the vote. 

If, for any reason, the ARC refuses to complete or dramatically delays the review process then board 
administration may continue on behalf of the ARC.   

b) Committee Meetings 
Meetings of the ARC will be open to the public. The ARC will take delegations at a minimum of three 
committee meetings throughout the review. Delegations must register in advance if they wish to address 
the ARC. 

Members of the public attending committee meetings are expected to act with decorum and in a manner 
that respects the work of the committee. Individuals or groups that disrupt the committee proceedings 
may be asked to leave. 

c) Terms of Reference 
The Terms of Reference  for the ARC will include the committee’s purpose, their responsibilities, a set of 
Reference Criteria that frame the parameters of the discussion, and the procedures for conducting the 
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review. A generic Terms of Reference has been attached as an example of what the terms of reference 
may contain (Appendix B). 

d) School Information Profile (SIP) 
A School Information Profile will be completed for each school in the accommodation review. The 
purpose of the SIP is to provide basic information on each school to inform the  ARC and the community 
with regard to the objectives and Reference Criteria outlined in the Terms of Reference.  A generic SIP is 
attached (Appendix C).  The SIP includes data for each of the following four considerations: 

 Value to the student 
 Value to the school board 
 Value to the community 
 Value to the local economy 

It is recognized that the school’s value to the student takes priority over the other considerations about 
the school. The SIP will be completed by board administration for each of the schools in the review. The 
same profile template will be used for each school in the review. The completed SIP will be provided to 
the ARC to discuss, consult on, modify based on new or improved information, and finalize.  The final 
SIP and the Terms of Reference will provide the foundation for discussion and analysis of 
accommodation options. 

e) Accommodation Options 
A variety of accommodation options will be examined by the ARC. These options may be developed by 
Board administration or by the ARC. Board administration will provide the necessary data, where 
possible, to enable the ARC to examine the options. As the ARC considers accommodation options, the 
members have a responsibility to consider the needs of all students objectively and fairly. 

The ARC may recommend options that include capital investment. In these situations, the Board will 
advise on the availability of funding and where no funding exists the ARC must propose how students 
would be accommodated if funding does not become available.   

The ARC will submit a Final Report to the Director of Education that outlines the process the ARC 
followed, the preferred accommodation option and recommendations for implementation. Committee 
members may have differing opinions and consensus may not be reached by the ARC. The 
Accommodation Report will reflect the range of opinions expressed by the ARC, including those that are 
in opposition to the final recommendations. If the ARC is divided and there is a definitive second option 
then that option will be included in the ARC’s Final Report. 

Should the Director of Education disagree with the ARC’s recommendations, a dissenting report will be 
prepared.  The dissenting report should outline specific concerns with the ARC recommendations, the 
rationale/analysis supporting these concerns, and the Director’s recommendations to the Board of 
Trustees.  Both reports would then be presented to the Board of Trustees for a final decision. 

f) Community Consultation 
Once an accommodation review has been initiated, the ARC must ensure that a wide range of school 
and community groups are consulted. These groups may include the school councils, parents, 
guardians, students, teachers, the local community and other interested parties. 

The purpose of the public consultation process is to keep the public informed, listen to and acknowledge 
concerns and to receive feedback. The ARC will report on how public input influenced the decision. 
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The public consultation process must include a minimum of four public consultation sessions to consult 
about the School Information Profile and the accommodation options.. The preferred option and 
recommendations of the committee will be presented at one of these public consultation sessions. Public 
consultation sessions will be structured to encourage an open and informed exchange of views.  

A summary reflecting the full range of opinions expressed at the public consultation sessions will be 
made available on the Board website.  All information and presentation materials from the public 
consultation sessions will be also be made available on the Board website. 

All data, reports, submissions, parent/ratepayer comments received during the ARC process are subject 
to Freedom of Information/Protection of Privacy legislation. All written public comments received by staff 
will be distributed to ARC members and the Board of Trustees in their entirety. Public comments 
received throughout the process may be shared with the public and may become part of the public 
record.

Public consultation sessions must be well publicized, in advance, through a range of methods and held 
at the school(s) under review, if possible, or in a nearby facility if physical accessibility cannot be 
provided at the school(s).  A summary of the communications will be kept and shared with the Board of 
Trustees and the ARC throughout the review process.   

Trustees are encouraged to attend all public consultation sessions. The Board of Trustees will receive 
updates:

 after the public consultation session where the school information profiles are discussed; and 
 after the public consultation session where initial accommodation options are discussed. 

g) Board Meetings 
The recommendations of the Accommodation Review Committee will be considered by the Board of 
Trustees as follows. 

 The first meeting would involve the presentation of the ARC’s recommendations and the Board 
will receive delegations from the public.  

 The second meeting would allow trustees to ask questions of staff and provide an additional 
opportunity for delegations. 

 The final meeting would be held for trustee decision-making and no delegations would be 
permitted.

Delegations must adhere to the WCDSB General Board Operational and Procedural By-law.  There must 
be a minimum of seven calendar days between the meeting when the board received the last 
delegation(s) and the meeting when the Board of Trustees makes a decision. 

The community will be made aware of the dates and times of these Board Meetings in a similar manner 
to the notification provided for the other public consultation sessions. 

h) Timelines 
After the intention to conduct a closure review has been announced by the school board, there must be 
no less than 30 calendar days notice prior to the first of a minimum of four public consultation sessions. 
Beginning with the first public consultation session, the public consultation period must be no less than 
90 calendar days. 

The completed Final Report will be posted on the Board’s website upon receipt by the Director of 
Education. Once the report has been received, there must be a minimum of 60 calendar days notice prior 
to the meeting where the Board of Trustees will vote on the recommendations. 
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Summer vacation, Christmas break and Spring break, including adjacent weekends, must not be 
considered part of the 30, 60, or 90 calendar day periods. 

i) Administrative Review of Accommodation Review Process 
The Ministry of Education has outlined a process by which the public may apply for administrative review 
of a Board decision. The Ministry guidelines are contained in Appendix A. Administrative review applies 
only to those reviews that follow the school closure process and do not apply to boundary review 
decisions. An administrative review cannot overturn a decision by the Board of Trustees and can only 
examine the Board’s process. A review of a school board’s accommodation review process may be 
sought if the following conditions are met. 

An individual or individuals must: 

 Submit a copy of the board’s accommodation review policy highlighting how the accommodation 
review process was not compliant with the school board’s accommodation review policy.  

o The petition must be specific in terms of what parts of the process are being challenged 
relative to Board policy. 

 Demonstrate the support of a portion of the school community through the completion of a 
petition signed by a number of supporters equal to at least 30% of the affected school’s 
headcount (e.g., if the headcount is 150, then 45 signatures would be required). 
Parents/guardians of students and/or other individuals that participated in the accommodation 
review process are eligible to sign the petition. Only one signature per household will be counted 
for the purpose of meeting the required percentage of supporters. 

o The petition should clearly provide a space for individuals to print and sign their name; 
address (street name and postal code); and indicate whether they are a parent/guardian 
of a student attending the school subject to the accommodation review, or an individual 
who has participated in the review process. 

 Submit the petition and justification to the school board and the Minister of Education within thirty 
(30) days of the board’s closure resolution. 

The school board would be required to: 

 Confirm to the Minister of Education that the names on the petition are parents/guardians of 
students enrolled at the affected school and/or individuals who participated in the review process. 

 Prepare a response to the individual’s or individuals’ submission regarding the process and 
forward the board’s response to the Minister of Education within thirty (30) days of receiving the 
petition.

If the conditions set out above have been met, the Ministry would be required to: 

Undertake a review by appointing a facilitator to determine whether the school board accommodation 
review process was undertaken in a manner consistent with the board’s accommodation review policy 
within thirty (30) days of receiving the school board’s response. 
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Appendix B 
TERMS OF REFERENCE –TEMPLATE 
Accommodation Review Committees 

1.0 Mandate 

The Board of Trustees has asked an Accommodation Review Committee to conduct a school 
closure review of _______________ (review area). The ARC, as an advisory committee to the 
Board of Trustees, will analyze School Information Profiles and other relevant data, develop 
alternative accommodation scenarios and make recommendations to the Board of Trustees that 
meet the educational and operational objectives of the Waterloo Catholic District School Board. 

2.0 Reference Criteria 

The reference criteria include educational and accommodation criteria for examining schools 
under review and accommodation options.  The reference criteria define the parameters of the 
ARC discussion and will be used by that ARC to fulfill its mandate. The reference criteria 
include, but are not limited to, the following. 

2.1 Board Parameters 

 All elementary schools are JK-8. 
 All secondary schools are Grade 9-12. 
 Facilities should not limit students from fully experiencing the curriculum. 
 Facilities should have a relationship with the community. 
 Physical accessibility in new and existing facilities should be maximized. 
 All capital projects (i.e. new schools, additions) require Ministry and Board approval. 
 Creative financing options and private sector partnerships should be explored where 

appropriate. 

2.2 Board-wide Accommodation Review Goals 

 Provide the highest quality learning environment possible. 
o Consider program environments and how they support student achievement. 

 Ensure an efficient use of system resources by balancing enrolment and facilities. 
o Maximize the use of Board owned facilities over the long term. 
o Minimize the use of non-permanent accommodation (portables) as a long-term 

strategy while recognizing that it may be a good short-term solution. 
 Provide a long-term (5 years +) accommodation solution. 
 Create boundaries that maximize the number of students that can walk to school. 

o Consider the Board’s existing transportation policy and how it may be impacted 
by or limit accommodation scenarios. 

 Consider the impact on parish boundaries. 
 Provide logical attendance boundaries. 

o Follow logical divides such as major roads, physical barriers, etc. 
o Recognize existing neighbourhoods wherever possible. 

 Reduce operating costs (e.g. maintenance, operations, transportation, etc.) 
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 Develop accommodation options with consideration for Ministry of Education capital 
funding formulas and the Board’s long term capital plan. 

2.3 Review Goals 

[This section will be customized to the individual review prior to distributing the terms of 
reference to the review committee. The review goals are those created to address issues or 
concerns specific to the individual review area.] 

3.0 Roles and Responsibilities 

An ARC has been appointed by the Board, in accordance with Board policy, to carry out the 
accommodation review process. ARC members can expect approximately 10-12 ARC meetings 
over an 8 month period. A minimum of 4 public consultation sessions will also be held. 
Throughout the process the committee will be assisted by various board staff members in the 
collection, presentation and evaluation of data, organizing both committee and public 
consultation sessions, generating options and preparing reports. The outline below illustrates 
the relative division of responsibilities between the committee and staff. 

ROLE OF THE ARC ROLE OF BOARD STAFF 
Agendas & 
Minutes 

 Approve minutes of each 
ARC meeting. 

 Ensure the accuracy of 
meeting minutes.  

 Prepare meeting agendas. 
 Record minutes. 
 Post minutes on the Board 

website.
Materials, Support 
and Analysis 

 Review information prepared 
by staff 

 Request additional 
information as necessary. 

 Prepare a timeline outlining 
tasks, milestones and 
deadlines according to 
APF008.

 Organize school tours for the 
ARC.

 Prepare, distribute and 
present information to the 
ARC and public. 

 Attend meetings as a 
resource to the ARC. 

 Provide any additional 
information requested by the 
ARC. 

School
Information Profile 
(SIP)

 Review and discuss the 
School Information Profiles. 

 Consult with the public 
regarding the SIP. 

 Request changes to the SIP 
as necessary. 

 Prepare a School 
Information Profile for each 
school in the review. 

Alternative
Accommodation
Scenarios/Options

 Develop accommodation 
options consistent with the 
Reference Criteria. 

 Prepare accommodation 
options.

 Prepare data to support the 
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 Analyze and evaluate 
accommodation options. 

 Consider the needs of all 
students at all of the schools 
objectively and fairly. 

evaluation of options. 
 Advise the ARC on 

legislative requirements, 
Board policy and budget 
implications. 

Community
Consultation

 Hold a minimum of four 
public consultation sessions. 

 Ensure that all relevant 
information is made available 
to the public. 

 Consider public comments 
when making decisions and 
recommendations [where 
possible provide written 
notations of actions taken for 
each comment]. 

 Prepare presentation 
materials for public 
consultation sessions. 

 Advertize meetings in 
accordance with Board 
policy

 Post all relevant information 
on the Board’s website. 

 Ensure that the ARC and 
Board of Trustees receive all 
written public comments 

Recommendations
& Final Report 

 Develop a preferred option. 
 Develop implementation 

recommendations. 
 Prepare a Final Report 

containing the preferred 
options and implementation 
recommendations.  

 Ensure that the report 
accurately reflects the 
process and discussions of 
the committee. 

 Prepare the Final Report on 
behalf of the ARC. 

 Post the Final Report on the 
Board’s website. 

 Respond to public inquiries 
regarding the review. 

 Present the final report 
recommendations to the 
Board of Trustees. 

Meeting Conduct  The chair shall guide the meeting according to the agenda. 
 ARC members are expected to treat each other and board 

staff with respect. 
 The goal is to work toward consensus on key issues. Where 

this is not possible a vote will be held. Only voting members of 
the ARC will be allowed to vote. The vote will be successful 
only if the majority (50% + 1) of ARC members present at time 
of the vote are in favour. 

 ARC members are expected to attend every ARC meeting 
where feasible. At least one parent representative from each 
school should be in attendance at every meeting. 

 ARC members are expected to attend public consultation 
sessions. 

 The role of the ARC terminates once the Final Report and 
recommendations have been submitted to the Director of 
Education. 
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Appendix C 

GENERIC SCHOOL INFORMATION PROFILE 

GENERAL INFORMATION 

School:

Address:

Original Construction Year:  

Year of Additions/ 
Renovations:

Building Size – GFA (sq.ft/m2):

Number of permanent 
classrooms:

Number of port-a-pak/RCM 
classrooms:

Number of portables: 

On-The-Ground Capacity:  

Site Size (Ha/Acres): 

Frontage (m): 

Zoning:
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VALUE TO THE STUDENT

SUPPORTS 
The capacity and numbers (according to the Board or Ministry formula) supports the following 
number of staff:

Current
Staffing
(# FTE) 

# FTE 
Students

Staffing
Benchmark

No. of Staff 
Provided by 
Benchmark

  Full-time Principal  

  Vice-Principal  

Te
ac

hi
ng

S
ta

ff

JK/SK Teachers    

Primary Teachers    

Junior/Intermediate 
Teachers

     

P
ro

gr
am

 S
up

po
rt 

S
ta

ff Special Education 
Teachers

 Education Assistant  

French as a Second 
Language Teachers 

Planning Time Teachers  

English as a Second 
Language Teachers  

S
ch

oo
l S

up
po

rt 
S

ta
ff

Secretary     

Library Technician      

Lunch Hour Supervisor      

Custodial Staff 

Other (Specify) 

  Total Number of FTE Staff  
     

PROXIMITY TO EXTERNAL TEACHING RESOURCES
List any cultural resources, recreational opportunities, and natural areas within 1.6km of the 
school.
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STUDENT ACADEMIC OUTCOMES 

Are the EQAO assessment results available for this school?  Yes     No 

What has been the EQAO assessment results trend over the last 5 years?  

Year 1 Year 2 Year 3 Year 4 Year 5  

 Grade 3 Reading       

 Grade 3 Writing       

 Grade 3 Mathematics       

 Grade 6 Reading       

 Grade 6 Writing       

 Grade 6 Mathematics       

QUALITY OF THE LEARNING ENVIRONMENT

Instructional Areas: 
Number of Purpose-Built Kindergarten Rooms: 

Number of Regular Classrooms: 

Do classrooms have natural light (windows)?                Some   Yes      No 

Describe the classroom layout:      
open concept (pods)               permanent walls             combination

Does the school have purpose-built classrooms for: 
Science:
Music: 

Yes     No
Yes     No

Art:
Spec. Ed: 

Yes     No
Yes     No

What size is the gymnasium? 
single                     over-sized single              double                    partition wall?   

Are the following spaces available? 
       change rooms        gym storage                     stage                      servery
Is the size of the gymnasium appropriate for the capacity of the school?            Yes      No 

Are the size, shape, and configuration of the library adequate for 
the capacity of the school?   
Does the library have natural light (windows, skylights, etc.)?        
Are there any specialized spaces included in the library? 
        computers        technology         stage
        other (specify)   ________________________ 

                  Yes      No 

                  Yes      No 
                                  No 

Is there sacred space for small groups to reflect, pray and share?                   Yes      No 
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Administrative Areas: 
Is the size of the administration adequate for the size of the school? Yes      No 

Are the following resources available at the school? 
Reception with waiting area  ____________________________ 
Principal office                       ____________________________ 
VP office                                ____________________________ 
Meeting room                        ____________________________ 
Staff room with kitchen          ____________________________ 
staff work room                     ____________________________ 
health room                          _____________________________ 
OSR storage                         _____________________________ 

               Yes      No 
               Yes      No 
               Yes      No 
               Yes      No 
               Yes      No 
               Yes      No 
               Yes      No 
               Yes      No 

Describe the building environment: 

air quality (ventilation, temperature control,  
humidity, particulates): 

satisfactory       unsatisfactory

light quality (adequate levels, natural light): satisfactory         unsatisfactory

external distractions (landfill, trains): noise                  odours     

other (specify): _______________________________  

ACCESSIBILITY 
Describe any accessibility issues with the site (e.g. steep slopes, stairs). 

Percentage of the school’s floor plan that is wheelchair accessible: 

Is the school multi-leveled? Yes     No 

If yes, is there an elevating device (i.e. elevator, lift) Yes     No 

Is there a barrier free washroom for student use? 
boys only     girls only

If yes, is it located near the spec. ed. room? 

Yes     No 

Yes     No 

Is the main entrance accessible?  Yes     No 

Is the administration area fully accessible? Yes     No 

Is there a barrier free washroom designated for staff use? Yes     No 

Is the gymnasium accessible? Yes     No 

Is the entrance closest to the gymnasium accessible? Yes     No 

Is there a barrier free washroom located in the change rooms?     
boys only     girls only

Yes     No 
              N/A
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Is the library accessible? Yes     No 

ADEQUACY OF EXTERNAL PHYSICAL SPACE TO SUPPORT LEARNING & 
DEVELOPMENT 
List the site’s amenities and playground space (e.g. baseball diamond, soccer field, basketball 
court, outdoor classrooms, creative play structure, etc.) 

Is there parkland adjacent to the school site?   
If yes, does it have sports fields?  
If not, is there a park within 200m of the school with sports fields?

Yes     No 
Yes     No 
Yes     No 

EXTRACURRICULAR ACTIVITIES
Which extracurricular activities are currently offered? 

Athletics:
Basketball?   
 Volleyball?

Softball / 3 pitch? 

girls       boys
girls       boys
girls       boys

Soccer?         junior 
Cross Country? 
Other (List): 

     intermediate
    Track & Field?  

Arts: Choir?
Drama?

Dance?         
Art/Crafts?

Other (List): 

Clubs: Chess/checkers?
Other (List):

Computers?  

Does the school have a large enough population to enable participation in 
intramurals against other schools? 

Yes     No 

SAFETY
Do all regular classrooms have windows? Yes     No 

Can the main entrance be easily monitored from the main office? Yes     No 

Are there clear sight lines inside the school that allow corridors and 
stairwells to be easily monitored?   
Describe any deficiencies. 

Yes     No 

Are there clear sight lines that allow the site to be easily monitored?  
Does the site require extra staff to supervise? 
Describe any deficiencies. 

Yes     No 
Yes     No 
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PROXIMITY TO STUDENTS
Number of students walking to school: Percentage:

Total number of students bussed to the school:  Percentage:

Number of students that are bussed due to a hazard: Percentage:

Number of students attending the school but living out of boundary:              Percentage: 

Number of students living in the bussed area:                          Percentage:  N/A

Number of students living in the boundary but attending another school: 

INTERACTION BETWEEN THE SCHOOL AND PARISH
Which parish is affiliated with this school? 

Which other parishes do students at this school attend?      N/A 

Distance from the school to the parish (km): 

VALUE TO THE BOARD

ENROLLMENT FACTORS 
On-the-Ground (OTG) Capacity: 

Year Enrolment Utilization 

Historical FTE Enrolment:  
past 5 years 

Current full time equivalent (FTE) enrolment:  

Enrolment FTE Projection: 
next 5 years 

Student yield: Board average student yield:  

Describe the student yield trend at the school:  declining   stable   increasing  
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ADEQUACY OF THE SITE 
Actual number of parking spaces on site: 

Recommended minimum number of parking spaces (2 per classroom): 

Are there designated handicap parking spaces? No. _____  Yes     No 

Is there a designated bus drop-off area?  
on the site              on the street  

Yes     No 

Is there a designated parent drop-off area on the site?  Yes     No 

Is the school visible within the neighbourhood (collector road vs. cul-de-sac)  Yes      No 
Describe any site limitations (e.g. steep slope, forest, etc.). 

Approximate number of portables that could be accommodated on the site: 

Is there space on the site to accommodate an addition if needed? Yes     No 

COST TO OPERATE
Annual transportation cost:  $ Cost per bussed pupil:  $ 

3 Year average expenditures per pupil: 

Utilities (Hydro, Natural Gas, Water, etc.) 

Maintenance

Operations (waste management, security, 
preventative maintenance, grounds, 
custodial staffing, custodial supplies, etc.) 

subtotal

Cost to Operate per pupil $

Ministry Benchmark per pupil $

Board average Cost to Operate per pupil $

LONG TERM CAPITAL/RENEWAL COSTS 
Potential accessibility projects: Cost estimate:  $ 

Potential program upgrades: Cost estimate:  $ 

Potential renewal projects over the next 5 years: Cost estimate:  $ 
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VALUE TO THE COMMUNITY & LOCAL ECONOMY
 

FACILITY FOR COMMUNITY USE 
Does the school have a child care facility?   Yes     No 

List any facility partners that currently have an agreement for space in the school.          N/A  

Types of groups & number of annual hours of rented space in the school (Community Use of 
Schools):      
youth  hours:_________         adult   hours:________          other    hours:_______ 

Has the community invested financially in the school grounds? Yes     No 

List any agreements governing the joint use of green space. N/A

Does this school represent the only green space within the neighbourhood? Yes      No 

Is this the only Catholic school in the community (within 8km)? Yes     No 

What are the attributes of the site that lend itself to an alternate use? 

Is there sufficient parking to accommodate an additional use? Yes      No 

Is it located within 400m of a transit stop? Yes     No 

Is it located on a collector or arterial road? Yes     No 

Can a portion of the building be segregated from the rest of the 
school? 

Yes     No 

Do the surrounding land uses support an alternate use? Yes     No 
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Appendix D 
APPENDIX D: Best Practice Procedures for Accommodation Reviews

The following strategies and ideas are intended to provide guidance to the Accommodation
Review Committee on the performance of the accommodation review. These procedures are
not mandatory but rather augment the procedures outlined in the policy. However, the
Accommodation Review Committee should carefully consider incorporating as many of these
“best practices” as is practical in the review process.

Suggested Procedures
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The principal has ultimate responsibility for selecting the parent
representatives for their school.
Suggested Process:

o The school community will be notified that a review has commenced
and that parent representatives are being sought to participate on the
committee;

o Notification may include a flyer sent home with students, an invitation
to a school council presentation, posters at schools, parish bulletins
and/or email notification.

o Parents may apply through the completion of an application, available
on line, from the school or by request from the board.

o Applications will be submitted to the school Principal.
o The Principal will short list the applicants based on the criteria listed on

the application.
o The school council will review the applicants and make a

recommendation to the principal.
o The principal will select the parent reps.
o All applications should be kept by the principal for the duration of the

review in case a replacement rep is needed.
If one of the two parent reps quits the ARC near the end of the process and
it’s too late to introduce another parent rep to the ARC then the remaining
parent representative will have two votes to ensure that each school has
equal representation.
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Municipal Representative –the municipality will be responsible for appointing
a municipal representative to the committee.
Business Representative – the local Chamber of Commerce will be contacted
for the appointment of one (1) business representative.
Municipal, business representatives shall not be associated with any of the
schools involved in the review.
Parish Representative – the local parishes associated with the schools
involved in the review will be contacted to appoint one (1) representative to
the committee.
The parish representative must not be personally affiliated with any of the
schools in the review.
All of these committee members are optional and the review can proceed
without these members if necessary.
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n A job description will be created prior to the review and provided to
prospective parent representatives as part of the application process;
A job description will be created for school principals to make the role of the
Principal clear to the school community.
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Committee meeting dates/times will be set at the first ARC meeting.
Dates/times will be posted on the website.
ARC members must attend 80% of the ARC meetings and public consultation
sessions. (Note: the percentage will be set by the ARC chair at the beginning
of each review. It will be approximately 80% and depend on the number of
meetings in the review.)
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s School tours will be organized at the beginning of school closure reviews to

acquaint committee members with the issues to be addressed through the
review.
Planning staff would provide information relative to each site (floor plans, site
plans, capacity, enrolment, etc).
The tour of each school would be conducted by the Principal.
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The meetings where delegations will be allowed will be selected at the
beginning of the process by the ARC. This information will be made available
to the public.
No delegations will be allowed at the night the committee makes its
recommendations.
Delegations will be required to register 48 hours in advance through the
Capital Planning Department. Delegations are required to submit
presentation material at this time.
Delegations will be given 5 minutes to speak.
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The committee will decide how the accommodation options will be
developed.
Design charettes may be used to develop options using background
information provided by staff.
Staff may develop options and provide them to the ARC.
Options may be submitted by the public for consideration.
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beginning of the review process and reiterated throughout the process.
The purpose should be stated at every public consultation session.
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Notification should be given by a variety of means to reach the largest
number of people possible:

Email distribution (parents can sign up for this)
Signs posted on each school property
Board website (updated frequently)
Flyers sent home with students
Newspaper advertisements
Media releases
Social media (where appropriate)

A summary of all communication will be kept and distributed to the ARC and
trustees throughout the accommodation review.
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Staff will attempt to present to each school council involved in the review
area individually at the beginning of a school closure review.
These presentations will be advertised to the broader school community.
Information on the application for parent representatives would be shared at
this meeting.
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Public consultation sessions may take on a variety of formats and will be
customized to each review.
Open house portion – display boards will be set up around the gym/library for
parents to view. An adequate amount of staff will be present to answer any
questions.
Presentation portion – a presentation will be done at a set time within the
public consultation session.
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Individual school communities may face challenges in encouraging the
participation of their parents.
Where specific barriers can be identified, the committee should implement
strategies to encourage participation, for example:

Provide a translator at public consultation sessions
Translate notices and other written documents.
Provide childcare for parents attending consultation sessions.
Conduct consultation sessions at alternative sites which may be more
comfortable to parents (e.g. ethnic clubs, parishes, neighbourhood
associations)
Provide food if meetings are held during meal times
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Community members will be advised that any comments submitted to the
committee may become part of the public record.
There will be a method of recording questions/answers at public consultation
sessions that could include comment sheets or meeting minutes
Other options for submitting comments any time during the review include
suggestion boxes at schools, email to Capital Planning staff or ARC members.
Committee members & all trustees receive copies of all written public
comments received. Comments would not be edited or summarized.
Inappropriate comments may be removed prior to distribution.
A FAQ webpage will be established on the accommodations page.
Public comments (minus personal or inappropriate information) may be
posted on the website periodically throughout the review. Responses may
also be posted.
Comments marked as confidential will not be shared.
Summaries will be provided in the final report of the ARC as they pertain to
accommodation options that were considered.
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Start transition planning as early in the review process as possible so that the
public understands the measures that will be undertaken to alleviate student
fears, ensure continuity of special education support and build linkages
between communities.
The public should be invited to present suggestions for inclusion in the
transition plans.
Transition plan ideas should be shared with the public during the
accommodation review process.
Provide teaching staff at the schools with resources and information so they
can talk to students about the change process.
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Student Support
Staff from departing and receiving schools meet to review needs of
individual students (IEPs, EA support, ESL, behaviour concerns)
Special Education staff from the Board Office meets with staff from the
departing and receiving schools to support students transitioning to a new
school
HR to ensure EAs are present at school the first day with the student they
had supported the previous year
Staff from the departing school prepare summaries highlighting the
particular learning styles of each student
Arrange late June or late August meetings with classroom teacher, in new
classroom, to help alleviate anxiety
Wherever possible honour requests to have friends accommodated in the
same classroom or to ensure separation of students where there have
been past difficulties

Community Building
Welcome, meet & greet for students changing schools at their new school
School tours to familiarize students with their new school
Open house for parents and students to visit their new school
Joint celebrations held (assemblies, masses, play days, performances)
Student ambassadors from receiving school to visit departing school to
answer questions from students
Set up pen pals between students who are transferring and students in
the same grade at the school they’ll move to
Student marches from one school to another
Plant a tree to signify a new beginning
If a school is closing, transfer artefacts, pictures, trophies to the new
school and display them prominently
Select a new name, colours and mascot for the merged school teams

Administrative Activities
Regular communication with the parent community is essential
Transfer electronic records to receiving schools by the end of May so that
class lists can be created to try and keep friends together, wherever
possible
Kindergarten on alternate day schedules must be provided with other
opportunities to visit schools if events happen on days when they are not
at school
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School Council Activities
Involve school councils in community building events
Hold joint school council meetings in the period leading up to the move
Review the priorities for each School Council and determine the joint
priorities going forward
Review School Council budgets and potential expenditures to benefit
students
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PREAMBLE

School boards are responsible for managing their school capital assets in an 
effective manner. They must respond to changing demographics and program 
needs while ensuring continued student achievement and well-being, and the 
financial viability/sustainability of the school board.

One aspect of a school board’s capital and accommodation planning is reviewing 
schools that have underutilized space. These are schools where the student 
capacity of the school is greater than the number of students enrolled. When a 
school board identifies a school that is projected to have long-term excess space, 
a school board would typically look at a number of options such as: 

moving attendance boundaries and programs to balance enrolment 
between over and underutilized schools;
offering to lease underutilized space within a school to a coterminous 
school board; 
finding community partners who can pay the full cost of operating the 
underutilized space; and/or
decommissioning or demolishing a section of the school that is not 
required for student use to reduce operating costs.

If none of these options are deemed viable by a school board, the board may 
determine that a pupil accommodation review process take place which could 
lead to possible school consolidations and closures. These decisions are made 
within the context of supporting the school board’s student achievement and well-
being strategy and to make the most effective use of its school buildings and 
funding.

The Ministry of Education expects school boards to work with their community 
partners when undertaking capital planning, including when a school board is 
beginning to develop options to address underutilized space in schools. The 
Ministry of Education’s Community Planning and Partnerships Guideline (CPPG) 
outlines requirements for school boards to reach out to their local municipalities 
and other community partners to share planning related information and to 
explore potential partnership opportunities. This version of the Pupil 
Accommodation Review Guideline (the “Guideline”) builds upon the CPPG by 
providing requirements for school boards to share information with and seek 
feedback from their local municipalities and other community partners related to 
any pupil accommodation reviews a school board initiates.

If a pupil accommodation review results in a school closure decision, a school 
board will then need to decide whether to declare that school as surplus, 
potentially leading to the future sale of the property. These sales are governed by 
provincial regulation. Alternately, a school board may decide to use a closed 
school for other school board purposes, or hold the property as a strategic long-
term asset of the school board due to a projected need for the facility in the 
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future. Each school board decides when it is appropriate to review its strategic 
property holdings to determine if these properties are still required to be held or 
should be considered surplus to the school board’s needs and considered for a 
future sale.

This document provides direction to school boards on one component of their 
capital planning - the pupil accommodation review process. It provides the 
minimum standards the province requires school boards to follow when 
undertaking a pupil accommodation review. It is important to note that school 
boards have flexibility to modify their pupil accommodation review policies to 
meet their local needs, and can develop policies that exceed the provincial 
minimum standards outlined in this document.

I. PURPOSE 

The purpose of the Guideline is to provide a framework of minimum standards for 
school boards to undertake pupil accommodation reviews to determine the future 
of a school or group of schools. This Guideline ensures that where a decision is 
taken by a school board regarding the future of a school, that decision is made 
with the involvement of an informed local community and is based on a broad 
range of criteria regarding the quality of the learning experience for students.

This Guideline is effective upon release and replaces the previous Guideline of 
June 2009.

II. INTRODUCTION

Ontario’s school boards are responsible for deciding the most appropriate pupil 
accommodation arrangements for the delivery of their elementary and secondary 
programs. These decisions are made by school board trustees in the context of 
carrying out their primary responsibilities of fostering student achievement and 
well-being, and ensuring effective stewardship of school board resources. In 
some cases, to address changing student populations, this requires school 
boards to consider undertaking pupil accommodation reviews that may lead to 
school consolidations and closures.

Under paragraph 26, subsection 8 (1) of the Education Act, the Minister of 
Education may issue guidelines with respect to school boards’ school closure 
policies.

III. GUIDING PRINCIPLES

The Guideline has been established to align with the Ministry of Education’s 
vision and as such, focuses on student well-being; academic achievement; and
school board financial viability/sustainability.
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All school board pupil accommodation review policies should be designed to 
align with these guiding principles.

IV. SCHOOL BOARD ACCOMMODATION REVIEW POLICIES

School boards are responsible for creating and implementing a policy to address 
pupil accommodation reviews to serve their local needs. The Ministry of 
Education expects school boards to consult with local communities prior to 
adopting or subsequently amending their pupil accommodation review policies. 

All pupil accommodation review policies must be clear in stipulating that the final 
decision regarding the future of a school or group of schools rests solely with the 
Board of Trustees. If the Board of Trustees votes to close a school or schools in 
accordance with their policy, the school board must provide clear timelines 
regarding the closure(s) and ensure that a transition plan is communicated to all 
affected school communities within the school board.

It is important to note that this Guideline is intended as a minimum requirement 
for school boards in developing their policies. School boards are responsible for 
establishing and complying with their pupil accommodation review policies to 
serve their local needs.

A copy of the school board’s pupil accommodation review policy, the 
government’s Pupil Accommodation Review Guideline and the Administrative 
Review of Accommodation Review Process documents are to be made available 
to the public as determined in the school board’s policy, and posted on the 
school board’s website.

The Guideline recognizes that pupil accommodation reviews include a school or 
group of schools to facilitate the development of viable solutions for pupil 
accommodation that support the guiding principles.

School board pupil accommodation review policies will include statements that
encourage the sharing of relevant information as well as providing the 
opportunity for the public and affected school communities to be heard.

The Ministry of Education recommends that, wherever possible, schools should 
only be subject to a pupil accommodation review once in a five-year period, 
unless there are circumstances determined by the school board, such as a 
significant change in enrolment. 

V. SCHOOL BOARD PLANNING PRIOR TO AN 
ACCOMMODATION REVIEW

As described in the Community Planning and Partnerships Guideline, school 
boards must undertake long-term capital and accommodation planning, informed 
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by any relevant information obtained from local municipal governments and other
community partners, which takes into consideration long-term enrolment 
projections and planning opportunities for the effective use of excess space in all 
area schools. 

School boards must document their efforts to obtain information from local 
municipal governments as well as other community partners that expressed an
interest prior to the pupil accommodation review; and provide any relevant
information from municipalities and other community partners as part of the initial 
staff report (see Section VI).

VI. ESTABLISHING AN ACCOMMODATION REVIEW

School boards may proceed to establish a pupil accommodation review only after 
undertaking the necessary assessment of long-term capital and accommodation
planning options for the school(s). 

Initial Staff Report

Prior to establishing a pupil accommodation review, the initial staff report to the 
Board of Trustees must contain one or more options to address the 
accommodation issue(s). Each option must have a supporting rationale. There 
must be a recommended option if more than one option is presented. The initial 
staff report must also include information on actions taken by school board staff 
prior to establishing a pupil accommodation review process and supporting 
rationale as to any actions taken or not taken.

The option(s) included in the initial staff report must address the following: 

summary of accommodation issue(s) for the school(s) under review; 
where students would be accommodated;
if proposed changes to existing facility or facilities are required as a result 
of the pupil accommodation review; 

 identify any program changes as a result of the proposed option; 
how student transportation would be affected if changes take place; 
if new capital investment is required as a result of the pupil
accommodation review, how the school board intends to fund this, as well 
as a proposal on how students would be accommodated if funding does 
not become available; and
any relevant information obtained from municipalities and other community 
partners prior to the commencement of the pupil accommodation review,
including any confirmed interest in using the underutilized space.

Each recommended option must also include a timeline for implementation.

The initial staff report and School Information Profiles (SIPs) (see Section VIII) 
will be made available to the public, as determined in the school board’s policy, 
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and posted on the school board’s website following the decision to proceed with 
a pupil accommodation review by the Board of Trustees.

School boards must ensure that individuals from the school(s) under review and
the broader community are invited to participate in the pupil accommodation 
review consultation. At a minimum, the pupil accommodation review process 
must consist of the following methods of consultation:

 Accommodation Review Committee (ARC) (see Section VII);
consultation with municipal governments local to the affected school(s)
(see Section IX);

 public meetings (see Section X); and
public delegations (see Section XI). 

VII. THE ACCOMMODATION REVIEW COMMITTEE

Role  

School boards must establish an ARC that represents the school(s) under review
and acts as the official conduit for information shared between the school board 
and the school communities. The ARC may comment on the initial staff report
and may, throughout the pupil accommodation review process, seek clarification
of the initial staff report. The ARC may provide other accommodation options 
than those in the initial staff report; however, it must include supporting rationale 
for any such option. 

The ARC members do not need to achieve consensus regarding the information 
provided to the Board of Trustees.

The school board’s staff resources assigned to the ARC are required to compile 
feedback from the ARC as well as the broader community in the Community
Consultation section of the final staff report (see Section XI) to be presented to 
the Board of Trustees.

Membership 

The membership of the ARC should include, at a minimum, parent/guardian 
representatives from each of the schools under review, chosen by their
respective school communities.

Where established by a school board’s pupil accommodation review policy, there 
may also be the option to include students and representation from the broader 
community. For example, a school board’s policy may include a requirement for 
specific representation from the First Nations, Metis, and Inuit communities. In 
addition, school board trustees may be ad hoc ARC members to monitor the 
ARC progress.
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Formation

The ARC should be formed following the Board of Trustees’ consideration of the 
initial staff report but prior to the first public meeting. The school board will invite 
ARC members from the school(s) under review to an orientation session that will 
describe the mandate, roles and responsibilities, and procedures of the ARC. 

Terms of Reference

School boards will provide the ARC with Terms of Reference that describe the 
ARC’s mandate. The mandate will refer to the school board’s education and 
accommodation objectives in undertaking the ARC and reflect the school board’s 
strategy for supporting student achievement and well-being. 

The Terms of Reference will also clearly outline the school board’s expectations 
of the roles and responsibilities of the ARC; and describe the procedures of the 
ARC. At a minimum, the ARC will provide feedback on the initial staff report 
option(s).

The Terms of Reference will outline the minimum number of working meetings of 
the ARC.

Meetings of the Accommodation Review Committee

The ARC will meet to review materials presented by school board staff. It is 
recommended that the ARC hold as many working meetings as is deemed 
necessary within the timelines established in their school board’s pupil 
accommodation review policy.

VIII. SCHOOL INFORMATION PROFILE

School board staff are required to develop School Information Profiles (SIPs) as 
orientation documents to help the ARC and the community understand the 
context surrounding the decision to include the specific school(s) in a pupil 
accommodation review. The SIP provides an understanding of and familiarity 
with the facilities under review.

The SIP is expected to include data for each of the following two considerations 
about the school(s) under review: 

 value to the student; and
 value to the school board. 

A SIP will be completed by school board staff for each of the schools under 
review. The following are the minimum data requirements and factors that are to 
be included in the SIP:
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Facility Profile:
o School name and address.
o Site plan and floor plan(s) (or space template) of the school with the date 

of school construction and any subsequent additions.
o School attendance area (boundary) map. 
o Context map (or air photo) of the school indicating the existing land uses

surrounding the school. 
o Planning map of the school with zoning, Official Plan or secondary plan 

land use designations.
o Size of the school site (acres or hectares). 
o Building area (square feet or square metres). 
o Number of portable classrooms. 
o Number and type of instructional rooms as well as specialized classroom 

teaching spaces (e.g., science lab, tech shop, gymnasium, etc.).
o Area of hard surfaced outdoor play area and/or green space, the number 

of play fields, and the presence of outdoor facilities (e.g., tracks, courts
for basketball, tennis, etc.).

o Ten-year history of major facility improvements (item and cost).
o Projected five-year facility renewal needs of school (item and cost).
o Current Facility Condition Index (FCI) with a definition of what the index 

represents.
o A measure of proximity of the students to their existing school, and the 

average distance to the school for students.
o Percentage of students that are and are not eligible for transportation 

under the school board policy, and the length of bus ride to the school 
(longest, shortest, and average length of bus ride times).

o School utility costs (totals, per square foot, and per student). 
o Number of parking spaces on site at the school, an assessment of the 

adequacy of parking, and bus/car access and egress.
o Measures that the school board has identified and/or addressed for 

accessibility of the school for students, staff, and the public with 
disabilities (i.e., barrier-free). 

o On-the-ground (OTG) capacity, and surplus/shortage of pupil places.

Instructional Profile:
o Describe the number and type of teaching staff, non-teaching staff, 

support staff, itinerant staff, and administrative staff at the school.
o Describe the course and program offerings at the school.
o Describe the specialized service offerings at the school (e.g., 

cooperative placements, guidance counseling, etc.).
o Current grade configuration of the school (e.g., junior kindergarten to 

Grade 6, junior kindergarten to Grade 12, etc.).
o Current grade organization of the school (e.g., number of combined 

grades, etc.).
o Number of out of area students.
o Utilization factor/classroom usage. 
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o Summary of five previous years’ enrolment and 10-year enrolment 
projection by grade and program.

o Current extracurricular activities.

Other School Use Profile:
o Current non-school programs or services resident at or co-located with 

the school as well as any revenue from these non-school programs or 
services and whether or not it is at full cost recovery.

o Current facility partnerships as well as any revenue from the facility 
partnerships and whether or not it is at full cost recovery.

o Community use of the school as well as any revenue from the 
community use of the school and whether or not it is at full cost recovery.

o Availability of before and after school programs or services (e.g., child 
care) as well as any revenue from the before and after school programs 
and whether or not it is at full cost recovery.

o Lease terms at the school as well as any revenue from the lease and 
whether or not it is at full cost recovery.

o Description of the school’s suitability for facility partnerships.

School boards may introduce additional items that could be used to reflect local 
circumstances and priorities which may help to further understand the school(s) 
under review. 

Each school under review will have a SIP completed at the same point-in-time for
comparison purposes. The Ministry of Education expects school boards to 
prepare SIPs that are complete and accurate, to the best of the school board’s 
ability, prior to the commencement of a pupil accommodation review.   

While the ARC may request clarification about information provided in the SIP, it 
is not the role of the ARC to approve the SIP.

IX. CONSULTATION WITH LOCAL MUNICIPAL GOVERNMENTS

Following the Board of Trustees’ approval to undertake a pupil accommodation 
review, school boards must invite affected single and upper-tier municipalities as 
well as other community partners that expressed an interest prior to the pupil 
accommodation review to discuss and comment on the recommended option(s) 
in the school board’s initial staff report. 

The invitation for this meeting will be provided through a written notice, and will 
be directed through the Clerks Department (or equivalent) for the affected single 
and upper-tier municipalities. 

The affected single and upper-tier municipalities, as well as other community 
partners that expressed an interest prior to the pupil accommodation review, 
must provide their response on the recommended option(s) in the school board’s 
initial staff report before the final public meeting. School boards must provide 

10

102102



them with advance notice of when the final public meeting is scheduled to take 
place.

School boards must document their efforts to meet with the affected single and
upper-tier municipalities, as well as other community partners that expressed an 
interest prior to the pupil accommodation review; and provide any relevant 
information from this meeting as part of the final staff report to the Board of 
Trustees (see Section XI).

X. PUBLIC MEETINGS

Once a school board has received an initial staff report and has approved the 
initiation of a pupil accommodation review, the school board must arrange to hold
a minimum of two public meetings for broader community consultation on the 
initial staff report. School board staff are expected to facilitate the public meetings 
to solicit broader community feedback on the recommended option(s) contained 
in the initial staff report.  

The public meetings are to be announced and advertised publicly by the school 
board through an appropriate range of media as determined by the school board.

At a minimum, the first public meeting must include the following:

an overview of the ARC orientation session;  
the initial staff report with recommended option(s); and
a presentation of the SIPs.

XI. COMPLETING THE ACCOMMODATION REVIEW

Final Staff Report

At the conclusion of the pupil accommodation review process, school board staff
will submit a final staff report to the Board of Trustees which must be available to 
the public as determined in the school board’s policy, and posted on the school 
board’s website.

The final staff report must include a Community Consultation section that 
contains feedback from the ARC and any public consultations as well as any 
relevant information obtained from municipalities and other community partners
prior to and during the pupil accommodation review.

School board staff may choose to amend their proposed option(s) included in the 
initial staff report. The recommended option(s) must also include a proposed
accommodation plan, prepared for the decision of the Board of Trustees, which
contains a timeline for implementation.
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Delegations to the Board of Trustees Meeting

Once school board staff submits the final staff report to the Board of Trustees, 
the school board must allow an opportunity for members of the public to provide 
feedback on the final staff report through public delegations to the Board of 
Trustees. Notice of the public delegation opportunities will be provided based on 
school board policy. 

After the public delegations, school board staff will compile feedback from the 
public delegations which will be presented to the Board of Trustees with the final 
staff report.

Decision of the Board of Trustees

The Board of Trustees will be provided with the final staff report, including the 
compiled feedback from the public delegations, when making its final decision 
regarding the pupil accommodation review.

The Board of Trustees has the discretion to approve the recommendation(s) of 
the final staff report as presented, modify the recommendation(s) of the final staff 
report, or to approve a different outcome. 

The Ministry encourages school boards not to make final pupil accommodation 
review decisions during the summer holiday period (typically from July 1 to the 
day after Labour Day).

XII. TRANSITION PLANNING

The transition of students should be carried out in consultation with 
parents/guardians and staff. Following the decision to consolidate and/or close a 
school, the school board is expected to establish a separate committee to 
address the transition for students and staff.

XIII. TIMELINES FOR THE ACCOMMODATION REVIEW 
PROCESS 

The pupil accommodation review process must comply with the following 
minimum timelines:

Following the date of the Board of Trustees’ approval to conduct a pupil
accommodation review, the school board will provide written notice of the 
Board of Trustees’ decision within 5 business days to each of the affected 
single and upper-tier municipalities through the Clerks Department (or 
equivalent), other community partners that expressed an interest prior to 
the pupil accommodation review; and include an invitation for a meeting to 
discuss and comment on the recommended option(s) in the school board’s 
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initial staff report. School boards must also notify the Director(s) of 
Education of their coterminous school boards and the Ministry of 
Education through the office of the Assistant Deputy Minister of the 
Financial Policy and Business Division.

The affected single and upper-tier municipalities, as well as other 
community partners that expressed an interest prior to the pupil 
accommodation review, must provide their response on the recommended 
option(s) in the school board’s initial staff report before the final public 
meeting.

Beginning with the date of the Board of Trustees’ approval to conduct a 
pupil accommodation review, there must be no fewer than 30 business 
days before the first public meeting is held.

There must be a minimum period of 40 business days between the first 
and final public meetings.

The final staff report must be publicly posted no fewer than 10 business 
days after the final public meeting. 

From the posting of the final staff report, there must be no fewer than 10
business days before the public delegations. 

There must be no fewer than 10 business days between public 
delegations and the final decision of the Board of Trustees.

XIV. MODIFIED ACCOMMODATION REVIEW PROCESS

In certain circumstances, where the potential pupil accommodation options 
available are deemed by the school board to be less complex, school boards 
may find it appropriate to undertake a modified pupil accommodation review 
process. The Guideline permits a school board to include an optional modified 
pupil accommodation review process in its pupil accommodation review policy.

A school board’s pupil accommodation review policy must clearly outline the 
conditions where a modified pupil accommodation review process could be 
initiated by explicitly defining the factors that would allow the school board the 
option to conduct a modified pupil accommodation review process. The 
conditions for conducting a modified pupil accommodation review process need 
to be based on two or more of the following factors: 

distance to the nearest available accommodation; 
utilization rate of the facility; 
number of students enrolled at the school; or

when a school board is planning the relocation (in any school year or over 
a number of school years) of a program, in which the enrolment 
constitutes more than or equal to 50% of the school’s enrolment (this 
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calculation is based on the enrolment at the time of the relocation, or the 
first phase of a relocation carried over a number of school years).

School boards may consider additional factors that are defined in their pupil 
accommodation review policy to qualify for the modified pupil accommodation 
review process. Multiple factors may be developed by the school board to 
appropriately reflect varying conditions across the board (e.g., urban, rural, 
elementary panel, secondary panel, etc.). The Board of Trustees must approve 
these explicitly defined factors, after community consultation, in order to adopt a 
modified pupil accommodation review process as part of their school board’s 
pupil accommodation review policy.

The guiding principles of this Guideline apply to the modified pupil 
accommodation review process.

Even when the criteria for a modified pupil accommodation review are met, a 
school board may choose to use the standard pupil accommodation review 
process. 

Implementing the Modified Accommodation Review Process 

The initial staff report will explain the rationale for exempting the school(s) from 
the standard pupil accommodation review process, in accordance with the school 
board’s pupil accommodation review policy.

The initial staff report and SIPs must be made available to the public, as 
determined in the school board’s policy, and posted on the school board’s 
website.  

A public meeting will be announced and advertised through an appropriate range 
of media as determined by the school board. 

Following the public meeting, school board staff will submit a final staff report to 
the Board of Trustees which must be available to the public as determined in the 
school board’s policy, and posted on the school board’s website. The final staff 
report must include a Community Consultation section that contains feedback 
from any public consultations as well as any relevant information obtained from 
municipalities and other community partners prior to and during the modified 
pupil accommodation review.

Once school board staff submit the final staff report to the Board of Trustees, the 
school board must allow an opportunity for members of the public to provide 
feedback through public delegations to the Board of Trustees. Notice of the 
public delegation opportunities will be provided based on school board policy.

After the public delegations, school board staff will compile feedback from the 
public delegations which will be presented to the Board of Trustees with the final 
staff report.
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The Board of Trustees has the discretion to approve the recommendation(s) of 
the final staff report as presented, modify the recommendation(s) of the final staff 
report, or to approve a different outcome.

The Ministry encourages school boards not to make final pupil accommodation 
review decisions during the summer holiday period (typically from July 1 to the 
day after Labour Day).

A transition plan will be put in place following the decision to consolidate and/or 
close a school.

Timelines for the Modified Accommodation Review Process

The modified pupil accommodation review process must comply with the 
following minimum timelines:

Following the date of the Board of Trustees’ approval to conduct a 
modified pupil accommodation review, the school board will provide 
written notice of the Board of Trustees’ decision within 5 business days to 
each of the affected single and upper-tier municipalities through the Clerks 
Department (or equivalent), other community partners that expressed an
interest prior to the modified pupil accommodation review; and include an 
invitation for a meeting to discuss and comment on the recommended 
option(s) in the school board’s initial staff report. School boards must also 
notify the Director(s) of Education of their coterminous school boards and 
the Ministry of Education through the office of the Assistant Deputy 
Minister of the Financial Policy and Business Division.

The affected single and upper-tier municipalities, as well as other 
community partners that expressed an interest prior to the modified pupil 
accommodation review, must provide their response on the recommended 
option(s) in the school board’s initial staff report before the final public 
meeting.

The school board must hold at least one public meeting. Beginning with 
the date of the Board of Trustees’ approval to conduct a modified pupil 
accommodation review, there must be no fewer than 30 business days 
before this public meeting is held.

The final staff report must be publicly posted no fewer than 10 business 
days after the final public meeting.

From the posting of the final staff report, there must be no fewer than 10
business days before the public delegations.

There must be no fewer than 10 business days between public 
delegations and the final decision of the Board of Trustees.
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XV. EXEMPTIONS  

This Guideline applies to schools offering elementary or secondary programs. 
However, there are specific circumstances where school boards are not 
obligated to undertake a pupil accommodation review. These include:

where a replacement school is to be built by the school board on the 
existing site, or built or acquired within the existing school attendance 
boundary, as identified through the school board’s policy;

where a replacement school is to be built by the school board on the 
existing site, or built or acquired within the existing school attendance 
boundary and the school community must be temporarily relocated to 
ensure the safety of students and staff during the reconstruction, as 
identified through the school board’s policy; 

when a lease for the school is terminated; 

when a school board is planning the relocation (in any school year or over 
a number of school years) of grades or programs, in which the enrolment 
constitutes less than 50% of the school’s enrolment (this calculation is 
based on the enrolment at the time of the relocation, or the first phase of a 
relocation carried over a number of school years);

when a school board is repairing or renovating a school, and the school 
community must be temporarily relocated to ensure the safety of students 
during the renovations; 

where a facility has been serving as a holding school for a school 
community whose permanent school is over-capacity and/or is under 
construction or repair; or

where there are no students enrolled at the school at any time throughout 
the school year.

In the above circumstances, a school board is expected to inform school
communities about proposed accommodation plans for students before a 
decision is made by the Board of Trustees. The school board will also provide 
written notice to each of the affected single and upper-tier municipalities through 
the Clerks Department (or equivalent), as well as other community partners that 
expressed an interest prior to the exemption, and their coterminous school 
boards in the areas of the affected school(s) through the Director of Education, 
and to the Ministry of Education through the Assistant Deputy Minister of the 
Financial Policy and Business Division no fewer than 5 business days after the 
decision to proceed with an exemption.
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A transition plan will be put in place following the Board of Trustees’ decision to 
consolidate, close or move a school or students in accordance with this section. 

XVI. DEFINITIONS

Accommodation review: A process, as defined in a school board pupil 
accommodation review policy, undertaken by a school board to determine the 
future of a school or group of schools.

Accommodation Review Committee (ARC): A committee, established by a 
school board that represents the affected school(s) of a pupil accommodation 
review, which acts as the official conduit for information shared between the 
school board and the affected school communities.

ARC working meeting: A meeting of ARC members to discuss a pupil
accommodation review, and includes a meeting held by the ARC to solicit 
feedback from the affected school communities of a pupil accommodation 
review. 

Business day:  A calendar day that is not a weekend or statutory holiday. It also 
does not include calendar days that fall within school boards’ Christmas, spring, 
and summer break. For schools with a year-round calendar, any break that is five 
calendar days or longer is not a business day.

Consultation: The sharing of relevant information as well as providing the 
opportunity for municipalities and other community partners, the public and 
affected school communities to be heard.

Facility Condition Index (FCI): A building condition as determined by the 
Ministry of Education by calculating the ratio between the five-year renewal 
needs and the replacement value for each facility.

On-the-ground (OTG) capacity: The capacity of the school as determined by 
the Ministry of Education by loading all instructional spaces within the facility to 
current Ministry standards for class size requirements and room areas.

Public delegation: A regular meeting of the Board of Trustees where 
presentations by groups or individuals can have their concerns heard directly by 
the school board trustees. 

Public meeting: An open meeting held by the school board to solicit broader 
community feedback on a pupil accommodation review.

School Information Profile (SIP): An orientation document with point-in-time 
data for each of the schools under a pupil accommodation review to help the
ARC and the community understand the context surrounding the decision to 
include the specific school(s) in a pupil accommodation review.
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Space template: A Ministry of Education template used by a school board to 
determine the number and type of instructional areas to be included within a new 
school, and the size of the required operational and circulation areas within that 
school.
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